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104 A
Interpreting your CLASS report

CLASS Webinar Series-Scope & Sequence
Title

Description
• Why the DECE uses the CLASS tool

CLASS 101

• What the CLASS tool measures
• What to expect before, during, and after a CLASS assessment
• What resources are available to support you
• How teacher-child interactions contribute to child outcomes

CLASS 102

• What effective interactions look like in Emotional Support and Classroom Organization
domains
•

Strategies for improving interactions in the Regard for Student Perspectives and
Instructional Learning Formats dimensions

• Why Instructional Support domain is important
CLASS 103

CLASS 104 A
CLASS 104 B

• What effective interactions look like in this domain
• Strategies for improving Concept Development, Quality of Feedback, and Language
Modeling dimensions
•

How to read and interpret your CLASS report from 2019 and earlier

• How to use CLASS data and recommendations to inform pre-K program goals
• How to read and interpret your CLASS report from the 2019-2020 school year on
• How to use CLASS data and recommendations to inform pre-K program goals

Objectives
• Learn how to read and interpret a CLASS report

• Become familiar with the recommendations
section and how to use it
• Learn to use the CLASS Dimensions Guide to
support the interpretation of your report

How the DECE uses CLASS data
• As one of many data points to differentiate
support
• As one of many data points in understanding
program quality for accountability purposes
(e.g., contract renewals)
• Not used in any evaluation of any staff member

CLASS Data and the EFQ: Program Expectations
EFQ 5: “High quality programs work collaboratively
towards continuous quality improvement.”

“Program leadership teams and teaching teams use
data to improve program and classroom quality in
partnership with families and communities.”

EFQ 5.6 : “Program leadership teamsengage in a continuous
cycle of collecting, analyzing, and using data about program
quality, in collaboration with staff, families, and communities.”
Program leaders:
● collect data from a variety of sources and at
multiple levels (child, teacher, classroom, family,
community, program)
● analyze data to identify program strengths
and areas for growth
● use data to plan program goals and
inform continuous quality improvement.

EFQ 5.3- Feedback

“Program leadership teams regularly provide staff
with formative, evidence -based feedback on
individual strengths and areas for growth, with
actionable next steps.”

CLASS 101 Recap: Assessment Timeline
At least 2
weeks
before
• A DECE CLASS
evaluator
contacts you to
schedule your
assessment

On your
assessment
date

• An evaluator
spends a
minimum of 40
minutes
observing each
of your 3K and
pre-K
classrooms

6 weeks
after
• CLASS reports
are emailed to
program
leaders

CLASS 101 Recap: How the CLASS is Scored
CLASS scores reflect the frequency, depth, and duration of adult-child
interactions in each dimension
Frequency

Depth

Duration

How often
interactions
occurred during an
observation cycle

How
impactful/powerful
these interactions
were during an
observation cycle

How long
interactions took
place during an
observation cycle

http://bit.ly/NYCProgramAssessment

CLASS 101 Recap: How the CLASS is Scored
A closer look at frequency, depth and duration
Low-range (1-2)

Mid-range (3-5)

High-range (6-7)

Dimension was never
evident or instances
when this dimension
was evident were brief
and lacked depth
during the observation
cycle.

Dimension was
observed but not
consistently, not in a
way that included all
children, or sometimes
were brief and lacked
depth during the
observation cycle.

Dimension was
reflected in all or most
classroom activities,
included most
children, and often
sustained depth and
duration during the
observation cycle.

Quality of Adult-Child Interactions

What’s Inside Your CLASS Report
• Your CLASS report
provides information
about the quality of adultchild interactions in your
early childhood program
• Share the results with
your staff to build shared
investment and
understanding of the
results

A closer look at a
CLASS report

Page 1

How the
CLASS fits
in to the
Program
Quality
Standards
and a
description
of each
CLASS
domain

How many
classrooms
were
observed,
and how
many
observation
cycles were
conducted

Page 2
Compares
your scores
to the NYC
DOE
average
(domain
level)

Your
program’s
scores
(dimension
level)

Page 3

What each score
range means

How much
time the
observer
spent in your
classrooms

Who conducts
CLASS
assessments,
what happens
during an
observation
period

Dimension
pages (pgs.
4-13)

Gives an
explanation
of the score

Compares
your scores
to the NYC
DOE average
(dimension
level)

Dimension
pages (pgs.
4-13)

Observed Trends in Your Program
Staff acknowledged the feelings of children, regardless of whether they
were positive or negative. Staff positioned themselves to ensure they
could see that all children's academic and/or emotional needs were met.
Staff noticed when children were not engaged in or struggled with a task.
However, during one Center Time, staff did not notice when children used
tools to throw sand at one another at the Sand Table. After about three
minutes, staff said, "Play nice and be safe." Staff were effective at
addressing children's problems and concerns. Staff regularly encouraged
children to seek staff support and provided comfort and assistance to
children. Throughout the observation staff asked questions, such as "Do
you need help from me?" Also, during Center Time, staff assisted children
with finding a center.

Page 14
Summary and Notes
Recommendations
The Division of Early Childhood Education utilizes the CLASS tool to support and assess pre-K programs as a whole. CLASS is not
used to evaluate any individual teachers. This CLASS report includes an average of observations across this Pre-K program's
classrooms and is reflective of the interactions between children and any adults in the classroom. The low- inference notes included to
aid in program-level improvement go through multiple levels to ensure that the comments are de-identified. Based upon the dimension
and domain scores received during the CLASS observation cycles, please note the following recommendations. [Program Name]
scored in the High range on the Emotional Support domain, this is above the NYC DOE average. Scores in the Classroom
Organization domain were in the High range but below the citywide average. Instructional Support scores were in the Low range,
which is below the NYC DOE average.
• Making connections between the concepts children are learning about in class and their real-life experiences makes learning more
meaningful and helps children integrate new concepts into their everyday lives. For example, while reading a book about a character
taking a trip, staff can ask children to share their own experiences traveling to different places and relate their experiences to the
character's experience. During a unit about babies, staff can ask children to bring in pictures of themselves when they were babies
and then make comments and ask questions that connect things the class has already learned about babies to the children’s
experience. For other strategies to support higher order thinking, see page 18 of the CLASS Dimensions Guide.
• When staff frequently provide children with verbal feedback that recognizes their effort and encourages children to be persistent and
try different strategies as they play, children will increase their involvement and continue their efforts. For example, staff might say to
children who are working on a floor puzzle, "I see how hard you are working on that big puzzle. You found all the blue pieces first,
what a great idea! Keep it up! I know you can do it." When children seem frustrated, staff's support encourages children to keep trying.
When children succeed at a task, staff can provide feedback and ask questions that focus on their effort and the process they went
through to accomplish their goal. For instance, if a child experiments with mixing different colors while painting, staff might say, “Your
picture is so colorful! How did you make the color purple? You have been working hard on coming up with new colors!” For other
strategies to provide feedback that encourages continued participation, see page 20 of the CLASS Dimensions Guide.
When staff have extended conversations with children throughout the day, children's language expands because this provides
children with opportunities to use the language they know and to hear staff model the use of advanced language. When children
speak to staff, staff can actively listen, share relevant answers, and ask related questions. Staff can also provide opportunities for
children to freely participate in conversations with each other. If children are uncertain about starting conversations with each other on
their own, staff can encourage them to share their thoughts with their classmates. For other strategies to promote language use and
help children develop more complex language skills, see page 22 of the CLASS Dimensions Guide

How to interpret a
CLASS report

Interpreting your CLASS report

Choose focus
dimension(s)

Look at the range
of scores in your
chosen dimension

Read the

Look at the

observed trends

recommendations

Choose a Dimension to Focus On

Dimension: Language Modeling

• Look at the lowest score observed, the highest score observed and
the site’s average

Report: Language Modeling (p. 13)

Report: Language Modeling (p. 13)

Report: Language Modeling (p. 13)

Report Recommendations

• Based on Maslow’s Hierarchy of Needs
• Focus on implementable changes
• Provide a starting point for program leaders to have
conversations with staff and refine program goals

Recommendations

CLASS Recommendation #1
● Making connections between the concepts children are learning
about in class and their real-life experiences makes learning more
meaningful and helps children integrate new concepts into their
everyday lives. For example, while reading a book about a
character taking a trip, staff can ask children to share their own
experiences traveling to different places and relate their
experiences to the character's experience. During a unit about
babies, staff can ask children to bring in pictures of themselves
when they were babies and then make comments and ask
questions that connect things the class has already learned about
babies to the children’s experience. For other strategies to
support higher order thinking, see page 18 of the CLASS
Dimensions Guide.

Using the CLASS
Dimensions Guide

CLASS Dimensions Guide

(Pianta,La Paro, and Hamre, 2008)

Dimensions Guide: Concept Development (p.19)
Observed Trends in Your Program
Most teaching was focused on getting children to remember, repeat facts,
and practice basic skills.

• Focus on understanding concepts
Challenge children to think about the hows and whys of learning.
Focus their attention on the process of generating s0lutions to a
problem rather than just getting the correct answer. Understanding
ideas rather than memorizing facts, prepares children to analyze
unfamiliar concepts they encounter.

(Pianta,La Paro, and Hamre, 2008)

Dimensions Guide: Concept Development (p. 19)
Observed Trends in Your Program
Staff rarely stimulated children's creative thinking through brainstorming,
planning, and producing.

• Encourage children’s creativity.
Building, brainstorming, planning and other creative processes can
deepen understanding of concepts. One way to facilitate children’s
creativity is to encourage them to use a variety of open-ended
materials in different ways. When appropriate, take time to support
children in brainstorming and planning before they create
something. If children want to build a castle with blocks, help them
brainstorm the different parts of a castle and what it might look like.

(Pianta,La Paro, and Hamre, 2008)

Dimensions Guide: Concept Development (p.19)
Observed Trends in Your Program
Staff moved from one subject to another, making no attempt to link concepts or
ideas.

• Link concepts to previous learning and across activities
When children connect concepts and new ideas to what they already
know, they develop a deeper understanding of those concepts and
integrate new information. Purposefully choose learning activities,
both within a given day and overtime, that focus on similar concepts.
Make clear connections among these concepts so that children can
apply their understanding to new situations.

(Pianta,La Paro, and Hamre, 2008)

Dimensions Guide: Concept Development (p. 19)
Observed Trends in Your Program
Staff did not make connections or relate concepts to children's lives.

• Apply concepts to the real world and th children’s lives outside of
the classroom.
Knowledge is more meaningful to children when it applies to their
experiences outside the classroom, and connecting concepts to
children’s daily experiences encourages higher-level thinking. When
explaining a concept, use examples that are likely to occur in
children’s lives and encourage them to add their own. For instance, if
you are teaching children sequencing, ask them to tell you the order
off steps for brushing their teeth or getting ready for school.

(Pianta,La Paro, and Hamre, 2008)

Using the CLASS Report
to Plan Next Steps

Prioritizing CLASS Dimensions
Emotional Support

Classroom Organization

Instructional Support

Positive Climate

Productivity

Language Modeling

Negative Climate

Behavior Management

Concept Development

Teacher Sensitivity

Instructional Learning
Formats

Quality of Feedback

Regard for Student
Perspectives

(Pianta,La Paro, and Hamre, 2008)
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Description
• Why the DECE uses the CLASS tool

CLASS 101

• What the CLASS tool measures
• What to expect before, during, and after a CLASS assessment
• What resources are available to support you
• How teacher-child interactions contribute to child outcomes

CLASS 102

• What effective interactions look like in Emotional Support and Classroom Organization
domains
•

Strategies for improving interactions in the Regard for Student Perspectives and
Instructional Learning Formats dimensions

• Why Instructional Support domain is important
CLASS 103

CLASS 104 A
CLASS 104 B

• What effective interactions look like in this domain
• Strategies for improving Concept Development, Quality of Feedback, and Language
Modeling dimensions
•

How to read and interpret your CLASS report from 2019 and earlier

• How to use CLASS data and recommendations to inform pre-K program goals
• How to read and interpret your CLASS report from school year 2019-2020 on
• How to use CLASS data and recommendations to inform pre-K program goals

Additional CLASS Resources
Other CLASS webinars, trainings and useful resources
http://bit.ly/NYCProgramAssessment
CLASS Dimensions Guide
Teachstone resource page
http://teachstone.com/resources/

Questions? Email: programassessment@schools.nyc.gov

Thank you!

