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CLASS Webinar Series-Scope & Sequence

Title Description

CLASS 102

Why the DECE uses the CLASS tool
What the CLASS tool measures

What to expect before, during, and after a CLASS assessment

What resources are available to support you

CLASS 102

How teacher-child interactions contribute to child outcomes

What effective interactions look like in Emotional Support and Classroom Organization
domains

Strategies for improving interactions in the Regard for Student Perspectives and
Instructional Learning Formats dimensions

CLASS 103

Why Instructional Support domain is important
What effective interactions look like in this domain

Strategies for improving Concept Development, Quality of Feedback, and Language
Modeling dimensions

CLASS 104 A

How to read and interpret your CLASS report from 2019 and earlier

How to use CLASS data and recommendations to inform pre-K program goals

CLASS 104 B

How to read and interpret your CLASS report from the 2019-2020 school year on

How to use CLASS data and recommendations to inform pre-K program goals
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Objectives

 Learn how toread and interpret a CLASS report

e Become familiar with the recommendations
section and how to use it

e Learnto usethe CLASS Dimensions Guide to
support the interpretation of your report

PRE-K
FORALL



How the DECE uses CLASS data

* As one of many data points to differentiate
support

e As one of many data points in understanding

program quality for accountability purposes
(e.g., contract renewals)

e Not used in any evaluation of any staff member
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CLASS Data and the EFQ: Program Expectations

EFQ 5: “High quality programs work collaboratively
towards continuous quality improvement.”

"Program leadership teams and teaching teams use
data to improve program and classroom quality in
partnership with families and communities.”
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EFQ 5.6 : “Program leadership teamsengage in a continuous
cycle of collecting, analyzing, and using data about program
quality, in collaboration with staff, families, and communities.”

Program leaders:

e collect data from a variety of sources and at
multiple levels (child, teacher, classroom, family,
community, program)

e analyze data to identify program strengths
and areas for growth

e use data to plan program goals and
inform continuous quality improvement.

=
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EFQ 5.3- Feedback

“"Program leadership teams regularly provide staff
with formative, evidence -based feedback on
individual strengths and areas for growth, with
actionable next steps.”
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CLASS 101 Recap: Assessment Timeline

At least 2 On your
weeks assessment

6 weeks
after

before date

e ADECE CLASS ¢ Anevaluator e CLASS reports

evaluator spends a are emailed to
contacts you to minimum of 40 program
schedule your minutes leaders
assessment observing each

of your 3K and

pre-K

classrooms



CLASS 101 Recap: How the CLASS Is Scored

CLASS scores reflect the frequency, depth, and duration of adult-child
interactions in each dimension

Frequency Depth Duration

How often How How long
interactions impactful/powerful interactions took
occurred duringan  these interactions place during an
observation cycle were during an observation cycle

observation cycle

http://bit.ly/NYCProgramAssessment
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CLASS 101 Recap: How the CLASS is Scored

A closer look at frequency, depth and duration

Low-range (1-2) Mid-range (3-5) High-range (6-7)
Dimension was never  Dimension was Dimension was
evident or instances observed but not reflected in all or most
when this dimension consistently, notin a classroom activities,
was evident were brief  way that included all included most
and lacked depth children, or sometimes children, and often
during the observation were brief and lacked  sustained depth and
cycle. depth during the duration during the
observation cycle. observation cycle.

KLL Quality of Adult-Child Interactions NVS




What's Inside Your CLASS Report

* Your CLASS report
provides information
about the quality of adult-
child interactions in your
early childhood program

e Share the results with
your staff to build shared
investment and
understanding of the
results

PRE-K
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CLASS Observation Report BREK |

e Wol Dbvervation
Name. Date of Observation 11r/2019
Wol Pre X 3 Wof Clamses
e

The NYC Pre-K for AB Cruality Standarts describe kiy practices and structnes that are essential in b mqnmml wml o prepae
children for sikcess Research Luggests student tesches s the f of studént mmumu, b reflected
et

many of the Pre-K for ANl Quality Standards. The Division of Lary Chilahood [ducats -uthl

vﬂr mmm-wa essful at coaching many of the standards related to the interactions hvt'nm aching stalf and children at Pre-K for
All programs.

CLASS organies interactions acros ! nbm i dormaing, which are broten down ten l'hvnlu

between CLASS scores and a wide range of Pre- !wA.l LT In New York State's

Preking dv-nm aundation for M:nmr.mm ress (PRFCC), which states that children bearm in the contest of interactions and

relationships. ' Studeat. teaches interaction » ormical (1] Wl student
of the PKFCC

and learming across all five domans

Information on the (I

‘Ehysical Resources for Learning.
Culture; stalf cultivate the physical space and Activity.
Suaff empower and support resources in the classroom and staff engage children as active
chiidren to develop a positive se.  outside to facilitate children's.

Standards  and constructivaly with the peers strategies to create connections
and adults of their community, and and extend children’s bearning
thair environment. #Cro4s domaing and in » variety of

contexts and experiences.



A closer look at a

CLASS report




Page1 CLASS Observation Report Egm How many

classrooms
Unigue ID/DBN: ldw 3 were
Name: Date of Observation 1/17/2019 ObserVEd,

#af Pre-K 2 R of Classes 2 and hOW

The CI A Scoring System (CLASS] and the Pre-K for All Quality Standards

many
observation
cycles were
conducted

H OW t h e Thie KYC Pre-K for All Quatity Standards describe key practices and structures that are sssential in high-quatity Pre-K programs 10 grepare
children lor success. Research suggests student-teacher interaction is the foundation of student kearning and development, which is reflected

C LAS S fit s In many of the Pre-K for All Quadity Standards. The Division of Early Childhood Education (DECE) uses the CLASS tool to measure the extent to
which programs are successful at reaching many of the standards related to the intecactions between teaching stalt and childeen at Pre-K for
. h All programs.

I n to t e CLASS organizes interactions across three broad domains, which are broken down into ten dimensions. These s a consistent relatianship

P ro ra m between CLASS scores and & wide range of child development outcomes, Pre-K for All Imstruction s grounded in New York State's

g Prekndergarten Foundation for the Common Core standards (PKFCC), which states that children learn in the contest of Interactions and
trlmomhim.' Student-teaches interactions are & critcal mechanism to supporting student development and learning across all five domains

Quahty of the PRFCC

Standards Information pa the CLASS taol and how it relates to the Quality Standards shawn in the chart helow.

Classroom Organization ctional Support

and a

description

of each

CLASS

domain
Sreating # Positive Classroom  Physical Resourges for Learning.  Engaging Children in Meaninghul
T CTme—

children to develop a positive self-  outside to facilitate children's learners and interact with children
Program ...ceotand intentionally guide  learming and development through  using 3 range of effective,

Quality  children to interact respectfully  purposeful play. developmentally appropriate
Standards  and constructively with the peers strategles to create connections
and adults of their community, and and extend children's learning
their environment. across domaing and in a variety of
contexts and experiences.

pRE_K ! New York State Prekinderganten Foundssion loe the Common Core, 9.7 m
FORALL st Deparient S
2 et Education =%



Page 2 2018-2019 CLASS Results

. CLASS Domain Scores Com pares
i. 10
L 60 6.7 T 6.4 your scores
| s to the NYC
b}
1™ , DOE
- 0 average
8 20 5
3 2.1 (domain
- level)
: NYC DOE Average
= Emotional Support o Classroom Organization ® instructional Support
Scores by Dimension
Your = 7
program'’s - s
scores 5 -
(dimension b
level) 20 i
10
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- emotional Support . Classroom Organization . instructional Support

More information on these results can be found beginning on page four.

The Negative Climate demension i3 the only ratirg where 8 low rating (indicatng itthe or na ewderce of 3 nagative chmate ) s better than » hagh retng (nde ating
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Page 3 How the CLASS is scored
Each dimension is scored on a scale between 1 and 7, with higher scores indicating higher quality’. Domain scores
are calculated by averaging all of the dimensions scores in that particular domain.

Range Scores Description
Low-Range lor2 The dimension was never or rarely evident during the observation cycle.
What eaCh score The dimension was observed but not consistently or not in a way that included
Mid-Range 34.0r5 o oy

range means

The dimension was reflected in all or most classroom activities and in a way
that included all or most students.

High-Range 6or7

How the CLASS assessments were conducted

CLASS assessments are conducted by Pre-K Program Assessors, who undergo a standardized training, and must pass
@ yearly certification test that is required by the purveyor of the tool, Teachstone, in order to conduct observations.
These CLASS reliable assessors conduct observations in cycles of 20 minutes. During this time, assessors note the
observed interactions between children and teachers, This note taking is followed by several minutes in which the
observer codes those notes and assigns ratings for the observation period. To provide an accurate snapshot of the
entire Pre-K for All program at your site, 8 minimum of two observation cycles take place in each classroom. A
breakdown of how the number of cycles is determined is included in the chart.

How the number of cycles was determined

HOW m UCh Number of Number of observation A t of time | hl
ti m e t he Classrooms cydes pel classmom mount o time In eacn classroom
observer ! : ——
S ent in OUI" 2 2in one class, 3 in the other 40 minutes & 60 minutes
Ip y 3 or more 2 cycles per classroom’ 40 minutes
C assrooms ¥ ot enore n““'m::‘“dm’"m 40 minutes in all classrooms observed

Report Content

All explanations of individual domains and evidence in the “Observed Trends in Your Program” section are
grounded in language from the CLASS Manual. Throughout the report, “staff” is used to indicate any adults
(teachers, assistants, aides, etc.) who contributed to students’ average experience in the classroom.

" The Negative Climate dimersion i the only ratng where s low rting [incicatimg btie o no eudence of 2 negabve climate | » better than » hagh ratng
[wakcating an sbundarce of negstive clenate )

" CLASS aliservers may Buncate Bk chservabions 1o 15 it if ime doesn’t allow for the full 20 mirntes (for waarghe, in the case of a fre dril)
p R E- ‘I sites with more than sie dassrooms, assessor must obasrve in 73% of the dassrooms, and they will be randomly selected
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Who conducts
CLASS
assessments,
what happens
during an
observation
period




Dimension
pages (pgs.

4-13) ‘ Domain: Emotional Support Compares

Teacher Sensitivity your scores

tothe NYC

DOE average

50

40

(dimension
level)

30

20

- 10

0o

n NYC DOE Average

s.s High 6 7 |

GIVES an Teacher m;wrs -ofmd bven mmnn’ac;dmﬁtandemu-ﬁoﬂalnnds,ﬂi‘h
levels of sensitivity facilitate students’ ability to actively explore and learn because staff consistently provides comfort,
- and encourag {CLASS M I, Pre-K, p. 32);
explanation I ’
= 51=ff is aware of students who need extra , or
Of the Score = S5taff is consistently responsive to students and matches his or her support to their needs and abilities, providing
individualized supports.
= St=ff is timely and effective at ing students’ prob and concerns.
= The students appear comfortable ing support from, ing their ideas with, and responding freely to
the staff.
Observed Trends in Your Program

Staff dged the \gs of ct , regar of whether they were positive or negative. Staff positioned themselves to
ensure they could see that zll children's academic and/or emotional needs were met. Staff noticed when children were not
engaged in or struggled with a task. However, during one Center Time, staff did not notice when children used tools to throw
sand at one another at the Sand Table. After about three minutes, staff said, "Play nice and be safe.” 5taff were effective at
ddressing chi 's probk and concerns. Staff regularly encouraged children to seek staff support and provided comfort

and asse # to children. Througt the cbservation staff asked questions, such as "Do you need help from me?* Also, during
Center Time, staff assisted children with finding a center.

pRE-K 6 N Ce==T 1A
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Dimension

pages (pgs.
4-13)

Observed Trends in Your Program

Staff acknowledged the feelings of children, regardless of whether they
were positive or negative. Staff positioned themselves to ensure they
could see that all children's academic and/or emotional needs were met.
Staff noticed when children were not engaged in or struggled with a task.
However, during one Center Time, staff did not notice when children used
tools to throw sand at one another at the Sand Table. After about three
minutes, staff said, "Play nice and be safe." Staff were effective at
addressing children's problems and concerns. Staff regularly encouraged
children to seek staff support and provided comfort and assistance to
children. Throughout the observation staff asked questions, such as "Do
you need help from me?" Also, during Center Time, staff assisted children
with finding a center.
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Page 14

Summary and Notes

Recommendations

The Division of Early Childhood Education utilizes the CLASS tool to support and assess pre-K programs as a whole. CLASS is not
used to evaluate any individual teachers. This CLASS report includes an average of observations across this Pre-K program's
classrooms and is reflective of the interactions between children and any adults in the classroom. The low- inference notes included to
aid in program-level improvement go through multiple levels to ensure that the comments are de-identified. Based upon the dimension
and domain scores received during the CLASS observation cycles, please note the following recommendations. [Program Name]
scored in the High range on the Emotional Support domain, this is above the NYC DOE average. Scores in the Classroom
Organization domain were in the High range but below the citywide average. Instructional Support scores were in the Low range,
which is below the NYC DOE average.

» Making connections between the concepts children are learning about in class and their real-life experiences makes learning more
meaningful and helps children integrate new concepts into their everyday lives. For example, while reading a book about a character
taking a trip, staff can ask children to share their own experiences traveling to different places and relate their experiences to the
character's experience. During a unit about babies, staff can ask children to bring in pictures of themselves when they were babies
and then make comments and ask questions that connect things the class has already learned about babies to the children’s
experience. For other strategies to support higher order thinking, see page 18 of the CLASS Dimensions Guide.

* When staff frequently provide children with verbal feedback that recognizes their effort and encourages children to be persistent and
try different strategies as they play, children will increase their involvement and continue their efforts. For example, staff might say to
children who are working on a floor puzzle, "I see how hard you are working on that big puzzle. You found all the blue pieces first,
what a great idea! Keep it up! I know you can do it." When children seem frustrated, staff's support encourages children to keep trying.
When children succeed at a task, staff can provide feedback and ask questions that focus on their effort and the process they went
through to accomplish their goal. For instance, if a child experiments with mixing different colors while painting, staff might say, “Your
picture is so colorful! How did you make the color purple? You have been working hard on coming up with new colors!” For other
strategies to provide feedback that encourages continued participation, see page 20 of the CLASS Dimensions Guide.

When staff have extended conversations with children throughout the day, children's language expands because this provides
children with opportunities to use the language they know and to hear staff model the use of advanced language. When children
speak to staff, staff can actively listen, share relevant answers, and ask related questions. Staff can also provide opportunities for
children to freely participate in conversations with each other. If children are uncertain about starting conversations with each other on
their own, staff can encourage them to share their thoughts with their classmates. For other strategies to promote language use and
help children develop more complex language skills, see page 22 of the CLASS Dimensions Guide

PRE-K NY®
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How to interpret a
CLASS report




Interpreting your CLASS report

Choose focus Look at the range Read the Look at the
. . of scores in your .
dimension(s) . >N YO . observed trends . recommendations
chosen dimension
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Choose a Dimension to Focus On
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Dimension: Language Modeling

‘ Domain: Instructional Support ‘

Language Modeling

Hgn

- B0

Middbe

Look at the lowest score observed, the highest score observed and
the site’s average
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Report: Language Modeling (p. 13)

[ Domain: Instructional Support ]

Language Modeling

- 70

g

— 60

50

Middie

40

hmmmtmn&.nmm
= 5taff members ask many open-ended questions.

= 5taff members often repeat or extend student responses.

 staff narrates thesr own actions and student actions using language and descriptions.
* staff members define, model, and use advanced language with students.

nalarhy wmmwm;mmmwmmm Staff asked similar amounts
o558 - e - B Whal mmmw?"wwhwﬂ
w[um]?WmmwmmmmMMmWMWm
you doing with the fire hose?” When children made nts, staff etimes acknowledged them by repeating them and
offering more language Staff rarely narrated their own actions or the actions of children through language and description. The
vocabulary that staff used to explain concepts to children was limited and lacked variety. , during fast, staff said,
*The milk is incorporated in the catmeal. incorporated means mixing it and now it's together.”

Depaﬂmenlﬂ ]
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Report: Language Modeling (p. 13)

Drwmaen et rue Taone! Saupwmort

Language Modeling
%

CLASS Indicators of Language Modeling:
» Frequent conversations take place in the classroom.
e Staff members ask many open-ended questions.
» Staff members often repeat or extend student responses.
» Staff narrates their own actions and student actions using language and descriptions.
» Staff members define, model, and use advanced Ianguag_e with students.

| T T . S —
| e e e
eyt e & ew Moges
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N — S — - — — | —
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Report: Language Modeling (p. 13)

Language Modeling

Observed Trends in Your Program

Staff regularly talked with children and appeared interested, yet they were not long conversations. Staff asked similar amounts
of closed-ended and open-ended questions. Closed-ended questions included, "What sense did you use?" and "What kind of
transportation [is this]?" Open-ended questions included, "What other animal does the dinosaur remind you of?" and "What are
you doing with the fire hose?" When children made comments, staff sometimes acknowledged them by repeating them and
offering more language. Staff rarely narrated their own actions or the actions of children through language and description. The
vocabulary that staff used to explain concepts to children was limited and lacked variety. However, during Breakfast, staff said,
“The milk is incorporated in the oatmeal. Incorporated means mixing it and now it's together."

=—— ==
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Report Recommendations

e Based on Maslow’s Hierarchy of Needs
e Focus on implementable changes

* Provide a starting point for program leaders to have
conversations with staff and refine program goals

PRE-K
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Recommendations

PRE-K
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\ Summary and Notes \

Recommendations

The Division of Early Childhood Education utilizes the CLASS tool 10 Support and asseds pre-K programs as @ whole. CLASS Is not
used to evaluate any individual teachers. This CLASS report includes an average of observations across this Pre-x program's
classrooms and i3 reflective of the interactions between children and any adufts in the classroom. The low-inference notes
included 0 aid in program-level improvemant go through multiple levels to ensure that the commaents are de-identified. Based
wpon the dimension and domain scores received during the CLASS observation cycles, please note the following
recommendations.

I 5cored in the High range on the Emotional Support domain, this is above the
NYC DOE average. Scored in the Clagsroom Organization domain were in the High range but below the Otywide average.
Instructional Support scores ware in the Low range, which is below the NYC DOE average.

* Making connections between the concepts children are learning about in class and their real-life experiences makes learning
more meaningful and helps childran integrate naw concepts into thair everyday lives. For example, while reading a book about a
character taking a trip, staff can ask children to share their own experiences traveling to different places and relate their
experiences to the character's experience. During & unit about babies, staff can ask children to bring in pi of th i
whan they ware babies ind then make and ask questions that things the class has already learmed about
Babies to the children's experiance. For other strategies 1o support higher order thinking, see page 18 of the CLASS Dimensions
Guide

* When staff frequently provide children with verbal feedback that recognizes their effort and encourages children to be
persistent and try differant strategies as thay play, children wil their involvement and continue their efforts. For
example, staff might say to children who are working on a floor puzzie, *I ses how hard you are working on that big puzzie. You
found all the blue pleces first, what a great idea! Keep it up! | know you can 80 it." When children seem frustrated, staff's
Support encourages children to keep trying. When children succeed at a task, staff can provide feedback and ask questions that
focus on their effort and the process they went through to accomplish their goal. For instance, if a child experimants with mixing
different colors while painting, staff might say, "Your picture is 30 colorful! mow did you make the color purpie? You have been
working hard on coming up with new colors!” For other strategies to provide feedback that encourages continued participation,
368 page 20 of the CLASS Dimensions Guide.

= When staff have extended conversations with children throughout the day, children's language expands because this provides
children with oppartunities to use the language they know and to hear seaff model the use of advanced language. When
children speak to staff, staff can actively listen, share relevant answers, and ask related questions. Staff can also provide
opportunities for children to freely participate in conversations with each other, If children are uncertain about starting
conversations with each other on thair own, Staff can encourage them to share thair thoughts with their classmates, For other
strategies to promote language use and help children develop more complax language skills, see page 22 of the CLASS
Dimansions Guide.

Dupartment of
Eaducmtion
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CLASS Recommendation #1

e Making connections between the concepts children are learning
about in class and their real-life experiences makes learning more
meaningful and helps children integrate new concepts into their
everyday lives. For example, while reading a book about a
character taking a trip, staff can ask children to share their own
experiences traveling to different places and relate their
experiences to the character's experience. During a unit about
babies, staff can ask children to bring in pictures of themselves
when they were babies and then make comments and ask
questions that connect things the class has already learned about
babies to the children’s experience. For other strategies to
support higher order thinking, see page 18 of the CLASS
Dimensions Guide.

PRE-K
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Using the CLASS
Dimensions Guide




CLASS Dimensions Guide

How can | help children reach a deeper
understanding of concepts?

@ncepf Developmen

Focus on underslan ing concepts.

Challer hiidren 1o s
Indicators process of genetating
- Connections to '
Analysis and ‘ =
reuraning Crealing Integration the real world e

Encourage the use of analysis and reasoning skills.

Plan activities that foc

5 O Higher

redes thinkine

Behavioral Markers
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Apply concepts to the real world and to children's lives oulside the classroom,
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Dimensions Guide: Concept Development (p.19)

Observed Trends in Your Program
Most teaching was focused on getting children to remember, repeat facts,
and practice basic skills.

e Focus on understanding concepts

Challenge children to think about the hows and whys of learning.
Focus their attention on the process of generating solutions to a
problem rather than just getting the correct answer. Understanding
ideas rather than memorizing facts, prepares children to analyze
unfamiliar concepts they encounter.

Dimensions
Guide

E(R)E-A(LL (Pianta,La Paro, and Hamre, 2008) m\:
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Dimensions Guide: Concept Development (p. 19)

Observed Trends in Your Program
Staff rarely stimulated children's creative thinking through brainstorming,

planning, and producing.

e Encourage children’s creativity.

Building, brainstorming, planning and other creative processes can
deepen understanding of concepts. One way to facilitate children’s
creativity is to encourage them to use a variety of open-ended
materials in different ways. When appropriate, take time to support
children in brainstorming and planning before they create
something. If children want to build a castle with blocks, help them
brainstorm the different parts of a castle and what it might look like.

Dimerjsions
Guide

PRE-K ﬂ
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Dimensions Guide: Concept Development (p.19)

Observed Trends in Your Program

Staff moved from one subject to another, making no attempt to link concepts or
ideas.

* Link concepts to previous learning and across activities

When children connect concepts and new ideas to what they already
know, they develop a deeper understanding of those concepts and
integrate new information. Purposefully choose learning activities,
both within a given day and overtime, that focus on similar concepts.
Make clear connections among these concepts so that children can
apply their understanding to new situations.

PRE-K M N
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Dimensions Guide: Concept Development (p. 19)

Observed Trends in Your Program
Staff did not make connections or relate concepts to children's lives.

» Apply concepts to the real world and th children’s lives outside of
the classroom.

Knowledge is more meaningful to children when it applies to their
experiences outside the classroom, and connecting concepts to
children’s daily experiences encourages higher-level thinking. When
explaining a concept, use examples that are likely to occur in
children’s lives and encourage them to add their own. For instance, if
you are teaching children sequencing, ask them to tell you the order
off steps for brushing their teeth or getting ready for school.

Dimensions
. Guide

PRE_K (Pianta,La Paro, and Hamre, 2008) m_
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Using the CLASS Report
to Plan Next Steps




Prioritizing CLASS Dimensions

Emotional Support Classroom Organization Instructional Support

Positive Climate Productivity Language Modeling

Negative Climate Behavior Management Concept Development

Instructional Learning

Teacher Sensitivity Quality of Feedback
Formats

Regard for Student
Perspectives

K Wl.
FORALL (Pianta,La Paro, and Hamre, 2008) nemmmg'\ :
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Using Your CLASS Report to Plan Next Steps

\

* For detailed instructions on how to read and understand your report, please view the CLASS 104 webinar, here: http.//bit. ly/NYCProgramAssessment
* Afterwards, please use this template and the CLASS Dimensions Guide to plan your next steps. The first row is completed as an example, only

Development

to draw conclusions from what
they already know or asked them
to apply previous knowledge. For
instance, during Circle Time,
staff asked children to use a
previous unit on water to think
about how plants take infuse
water. However, this type of
connection was inconsistent
among staff.

an effort to link together
different concepts that
the children have been
studying or ties together
multiple concepts within a
single lesson. The staff
may also ask children to
apply previously learned
knowledge to a current
concept or problem

CLASS | What was observed (in the Indicators of Focus
Dimension report) Next Steps
Concept Staff sometimes asked children Integration: Staff makes Look up Teachstone Resources:

https-//info.teachstone com/blog/integrating-integration-into-concept-
development

Review the lesson plan for the week (e.g., Water)

Purposefully choose learning activities, both within a given day
(e.g. Arrival, Morning Meeting, Center Time, etc.) and over time (e.g.,
across units), that focus on similar concepts

Come up with several phrases or questions you can ask children
that clearly communicate and explicitly state the connection (e.g.,
"Remember when we talked about water and how we can drink water
through a straw? Well, the stem on this plant is like the straw that we
use. The stem also sucks up all the water from the ground and the
water travels all the way up to the top.” "When we talked about water,
we mentioned that we need water to drink; now why do you think the
plants need water?")

Consider frequency, depth, and duration. Encourage all staff in the
classrooms to make these types of connections with majority of the
children throughout the day

Practice making these connections and make it part of your teaching
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Relevant CLASS | CLASS Indicator
CLASS Recommendation in the report Dimension Next Steps |
Staff should encourage children to explain how Quality of Feedback | « Prompting Look up Teachstone Resources: d

they arrive at answers, rather than just saying the
child was right or wrong. When children give
correct answers, ask follow-up questions, such as
"How did you know that?” or "How did you figure
that out?” When staff ask follow-up questions
that promote deeper thought and expands
learning, children learn to think critically.

thought
process

https-/finfo.teachstone.com/blog/is-it-rote-or-does-it-
promote

Come up with several questions you can ask children
that encourage them to explain their thinking (e g, “{:
see you're building with only the blue tiles. Why are you
working with only the blue ones?” *You think the penny
will sink in the water? Why do you think that?” "Why you
roll up your sleeves before washing your hands?”)
Consider frequency, depth, and duration. Encourage
all staff in the classrooms to ask these types of questions
to majority of the children throughout the day

Practice asking these questions and make it part of
your teaching habit
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CLASS Webinar Series-Scope & Sequence

Title Description

* Why the DECE uses the CLASS tool
e What the CLASS tool measures

CLASS 101
» What to expect before, during, and after a CLASS assessment

* What resources are available to support you

* How teacher-child interactions contribute to child outcomes

» What effective interactions look like in Emotional Support and Classroom Organization
CLASS 102 domains

e Strategies for improving interactions in the Regard for Student Perspectives and
Instructional Learning Formats dimensions

* Why Instructional Support domain is important
CLASS 103 » What effective interactions look like in this domain

* Strategies for improving Concept Development, Quality of Feedback, and Language
Modeling dimensions

 Howtoread and interpret your CLASS report from 2019 and earlier
CLASS 104 A

* How to use CLASS data and recommendations to inform pre-K program goals

* How to read and interpret your CLASS report from school year 2019-2020 on
CLASS 104 B

* How to use CLASS data and recommendations to inform pre-K program goals

PRE-K -
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Additional CLASS Resources

Other CLASS webinars, trainings and useful resources
http://bit.ly/NYCProgramAssessment

n— la )
_ _ _ Dimensions
CLASS Dimensions Guide Guide

Teachstone resource page

http://teachstone.com/resources/

Questions? Email: programassessment@schools.nyc.gov

PRE-K
FORALL


http://bit.ly/NYCProgramAssessment
http://teachstone.com/resources/

Thank you!
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