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Interpreting your CLASS report  



CLASS Webinar Series-Scope & Sequence 

 

Title Description 

  

 
 

   
 

 •  Why the DECE uses the CLASS tool 
 

CLASS 101 
•  What the CLASS tool measures 

 

•  What to expect before, during, and after a CLASS assessment 
 

 
 

 •  What resources are available to support you 
 

 •  How teacher-child interactions contribute to child outcomes 
 

 •  What effective interactions look like in Emotional Support and Classroom Organization 
 

CLASS 102  domains 
 

 • Strategies for improving interactions in the Regard for Student Perspectives and 
 

  Instructional Learning Formats dimensions 
 

   
 

 •  Why Instructional Support domain is important 
 

CLASS 103 
•  What effective interactions look like in this domain 

 

•  Strategies for improving Concept Development, Quality of Feedback, and Language 
 

 
 

  Modeling dimensions 
 

    
 

CLASS 104 A 
• How to read and interpret your CLASS report from 2019 and earlier 

 

•  How to use CLASS data and recommendations to inform pre-K program goals 
 

 
 

   
 

CLASS 104 B 
•  How to read and interpret your CLASS report from school year 2019-2020 on 

 

•  How to use CLASS data and recommendations to inform pre-K program goals 
 

 
 

      



Objectives 
 
 
 

• Learn how to read and interpret the *new 
CLASS report  

• Become familiar with the summary and 
recommendations section and how to use it  

• Learn to use the CLASS Dimensions Guide 
to support the interpretation of your report 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

*reports for observations conducted from school year 2019-2020 on  



How the DECE uses CLASS data 
 
 
 
 

• As one of many data points to differentiate 
support   

• As one of many data points in understanding 
program quality for accountability purposes 
(e.g., contract renewals)   

• Not used in any evaluation of any staff member 
 



CLASS Data and the EFQ: Program Expectations 

 

EFQ 5: “High quality programs work collaboratively 
towards continuous quality improvement.” 

 
 
 
 
 
 
 

“Program leadership teams and teaching teams use 
data to improve program and classroom quality in 

partnership with families and communities.” 
 



EFQ 5.6 : “Program leadership teamsengage in a continuous 
cycle of collecting, analyzing, and using data about program 

quality, in collaboration with staff, families, and communities.” 
 
 
 
 
 

Program leaders: 
 

● collect data from a variety of sources and at 
multiple levels (child, teacher, classroom, family, 
community, program) 

 
● analyze data to identify program strengths 
and areas for growth 

 
● use data to plan program goals and 
inform continuous quality improvement. 

 



EFQ 5.3- Feedback 
 
 
 
 
 
 
 
 
 
 
 
 

“Program leadership teams regularly provide staff 

with formative, evidence -based feedback on 
individual strengths and areas for growth, with 

actionable next steps.”  



CLASS 101 Recap: Assessment Timeline 
 
 
 
 
 
 

 

At least 2 On your 

weeks assessment 

before date 
 

• A DECE CLASS • An evaluator 

evaluator spends a 

contacts you to minimum of 40 

schedule your minutes 

assessment observing each 

of your 3K and 

pre-K 

classrooms 
 

 
 
 
 
 
 
 
 
 

6 weeks 
after  

 
• CLASS reports 

are emailed to 
program 
leaders 

 



CLASS 101 Recap: How the CLASS is Scored 
 
 
 

CLASS scores reflect the frequency, depth, and duration of adult-child 
interactions in each dimension  
 
 

 

Frequency  Depth Duration 
    

How often  How How long 

interactions  impactful/powerful interactions took 

occurred during an  these interactions place during an 

observation cycle  were during an observation cycle 

  observation cycle  

   

 bit.ly/NYCProgramAssessment  
 
 
 

(Pianta,La Paro, and Hamre, 2008)  



CLASS 101 Recap: How the CLASS is Scored 

 

A closer look at frequency, depth and duration  
 
 
 

Low-range (1-2) Mid-range (3-5) High-range (6-7) 

   

Dimension was never Dimension was Dimension was 

evident or instances observed but not reflected in all or most 

when this dimension consistently, not in a classroom activities, 

was evident were brief way that included all included most 

and lacked depth children, or sometimes children, and often 

during the observation were brief and lacked sustained depth and 

cycle. depth during the duration during the 

 observation cycle. observation cycle. 

    
 

Quality of Adult-Child Interactions  
 

(Pianta,La Paro, and Hamre, 2008) 



What’s Inside Your CLASS Report 
 
 

• Your CLASS report 
provides information 
about the quality of adult-
child interactions in your 
early childhood program  

• Share the results with 
your staff to build shared 
investment and 
understanding of the 
results 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

A closer look at a 
CLASS report 

 



Page 1  
 
 
 
 
 
 
 
 
 
 

How the 

CLASS fits  

in to Quality 

Standards 

and a 

description 

of each 

CLASS 

domain  

 
 
 
 
 
 

 

How many  

classrooms 

were 

observed, 

how many 

observation 

cycles 

conducted, 

program 

scores v DOE 

averages  



Page 2  
 
 

Compares your 
scores to the  

NYC DOE 
average 
(domain level) 

 
 
 
 
 

Your 

program’s 

scores 

(dimension 

level)  



Page 3  
 
 
 
 
 
 

How the CLASS 
assessments 
were conducted  

 
 

How the number 
of cycles was 
determined  

 
 

Score ranges  

& examples of 
frequency, 
depth & 
duration  

 
 
 
 
 
 
 
 
 
 

How the CLASS 
is scored and 
explanation of 
frequency, depth 
and duration.  



Dimension 

pages (pgs. 

4-13)  
 

Your program 
score per 
dimension 
compared to 
NYC DOE 

average  
 
 

Indicator 
Requirements  

 
 
 
 
 
 
 

Definition of each 
dimension and 
CLASS Dimension 
Guide, Pre-K 
reference page.  
 
 
 
 
 
 

Observed Trends 
in program  



Dimension 
pages (pgs. 
4-13)  



Page 14  



 
 
 
 
 
 
 
 
 
 
 
 
 
 

How to interpret a 
CLASS report 

 



Interpreting your CLASS report 
 
 
 
 
 
 
 
 
 

Choose focus 
Look at the range Read the Look at the  

of scores in your  

dimension(s) observed trends recommendations  

chosen dimension  

   
  



Choose a Dimension to Focus On 
 



Dimension: Quality Feedback 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

• Look at the lowest score observed, the highest score observed and 
the site’s average  



Report: Quality Feedback (p. 12) 
 



Report: Quality Feedback (p. 12) 
 



Report: Quality Feedback (p. 12) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Observed Trends in your Program 

 

Most staff rarely or never engaged in back-and-forth exchanges with children to 
help them reach a higher level of understanding and performance. However, 
during one mealtime, a staff member asked several questions to help children 
figure out the appropriate day of the week, as well as the name of the type of 
apple they were eating (Macintosh). 
 



Report Recommendations 
 
 
 
 
 
 
 
 
 

• Based on Maslow’s Hierarchy of Needs     
• Focus on implementable changes     
• Provide a starting point for program leaders to have 

conversations with staff and refine program goals 
 



Recommendations 
 



CLASS Recommendation #1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

CONCEPT DEVELOPMENT. When staff frequently integrate different concepts and ideas 
into lessons, they help children gain a deeper understanding of different concepts or 
information learned at different times. For example, when introducing a lesson on snow, 
staff may first talk about other types of weather they have previously discussed. Staff can 
ask questions and have discussions to help children understand the links between different 
concepts or between previous lessons and current learning. For example, staff might ask 
children to think about what they previously learned about plants and what they need to 
grow in order to figure out what kind of work farmers do. It is helpful to keep in mind that 
children might not be able to make these connections on their own and benefit from an 
adult modeling this thinking. For other strategies to support higher order thinking, see page 
18 of the CLASS Dimensions Guide.  



CLASS Recommendation#2 
 

 
Recommendations  
QUALITY OF FEEDBACK. When staff respond to children's misunderstanding by asking a series of follow-up questions 
and participating in back-and-forth exchanges, they explain misunderstandings or build upon their current 
understanding. For example, during a discussion about a snowman and the type of clothing a snowman wears in the 
cold, staff can respond to children's ideas by asking follow-up questions to encourage a higher level of understanding or 
performance such as, "Why are boots needed outside?", "What would happen if you went outside in the snow with 
slippers instead?" and "Why do boots protect your feet better than slippers would?"  

 
 
 
 

QUALITY OF FEEDBACK. When staff respond to children's misunderstanding by asking a 
series of follow-up questions and participating in back-and-forth exchanges, they explain 
misunderstandings or build upon their current understanding. For example, during a 
discussion about a snowman and the type of clothing a snowman wears in the cold, staff can 
respond to children's ideas by asking follow-up questions to encourage a higher level of 
understanding or performance such as, "Why are boots needed outside?", "What would 
happen if you went outside in the snow with slippers instead?" and "Why do boots protect 
your feet better than slippers would?"  



 
 
 
 
 
 
 
 
 
 
 
 
 

Using the CLASS 

Dimensions Guide 
 



CLASS Dimensions Guide 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(Pianta,La Paro, and Hamre, 2008) 



DimensionsGuide: Concept Development (p.19) 
 
 
 

Observed Trends in Your Program  

At times, staff stimulated children's ability to think creatively and generate new ideas 
through brainstorming, planning and/or producing. Comments included "What are 
you going to do with [the play dough]?" and "What else is the color red?" However, 
this was observed less frequently during one Mealtime 
 

• Encourage children’s creativity 
 

Building, brainstorming, planning and other creative processes can 
deepen understanding of concepts. One way to facilitate children’s 
creativity is to encourage them to use a variety of open-ended 
materials in different ways. When appropriate, take time to support 
children in brainstorming and planning before they create 
something. If children want to build a castle with blocks, help them 
brainstorm the different parts of a castle and what it might look like  

 
 
 
 
 
 

(Pianta,La Paro, and Hamre, 2008)  



DimensionsGuide: Concept Development (p.19) 
 
 

Observed Trends in Your Program  

Some attempts were made to integrate ideas across the curriculum. For example, 
during a mealtime discussion about food, staff took out a book previously created by 
the class called, "My Favorite Foods." Staff read the book and then asked children if 
there were any new foods they wanted to add to their list. Children gave a variety of 
answers. However, attempts to integrate ideas were not consistent among staff. 

 

• Link concepts to previous learning and across activities 
 

When children connect concepts and new ideas to what they already 
know, they develop a deeper understanding of those concepts and 
integrate new information. Purposefully choose learning activities, 
both within a given day and overtime, that focus on similar concepts. 
Make clear connections among these concepts so that children can 
apply their understanding to new situations.  

 
 
 
 
 
 
 
 
 
 

(Pianta,La Paro, and Hamre, 2008) 



Dimensions Guide: Concept Development (p.19) 
 
 

 

Observed Trends in Your Program  

Staff made some comments or asked questions that connected learning to children's 
lives. In one example, during Center Time, a child built a cube structure with magnetic 
tiles and staff asked, "Can you think of something you have at home that's a cube?"  

The child replied, "My house." Staff then encouraged the child to think of other cube 
shapes. 
 

• Apply concepts to the real world and th children’s lives outside 
of the classroom. 

 

Knowledge is more meaningful to children when it applies to their 
experiences outside the classroom, and connecting concepts to 
children’s daily experiences encourages higher-level thinking. When 
explaining a concept, use examples that are likely to occur in children’s 
lives and encourage them to add their own. For instance, if you are 
teaching children sequencing, ask them to tell you the order off steps for 
brushing their teeth or getting ready for school.  

 
 
 
 
 

(Pianta,La Paro, and Hamre, 2008) 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

Using the CLASS Report 
to Plan Next Steps 

 



Prioritizing CLASS Dimensions 
 
 
 
 
 
 

 

Emotional Support z 
 
 
 
 
 

Positive Climate  
 
 
 
 
 

Negative Climate  
 
 
 
 
 

Teacher Sensitivity  
 
 
 
 

Regard for Student 

Perspectives  

 
 
 
 
 
 

 

Classroom Organization Instructional Support  
 
 
 
 
 

Productivity Language Modeling  
 
 
 
 
 

Behavior Management Concept Development  
 
 

 

Instructional Learning 
Quality of Feedback 

 

Formats  

 
  

 

 
 

(Pianta,La Paro, and Hamre, 2008) 



 



 



CLASS Webinar Series-Scope & Sequence 

 

Title Description 

  

 
 

   
 

 •  Why the DECE uses the CLASS tool 
 

CLASS 101 
•  What the CLASS tool measures 

 

•  What to expect before, during, and after a CLASS assessment 
 

 
 

 •  What resources are available to support you 
 

 •  How teacher-child interactions contribute to child outcomes 
 

 •  What effective interactions look like in Emotional Support and Classroom Organization 
 

CLASS 102  domains 
 

 • Strategies for improving interactions in the Regard for Student Perspectives and 
 

  Instructional Learning Formats dimensions 
 

   
 

 •  Why Instructional Support domain is important 
 

CLASS 103 
•  What effective interactions look like in this domain 

 

•  Strategies for improving Concept Development, Quality of Feedback, and Language 
 

 
 

  Modeling dimensions 
 

    
 

CLASS 104 A 
• How to read and interpret your CLASS report from 2019 and earlier 

 

•  How to use CLASS data and recommendations to inform pre-K program goals 
 

 
 

   
 

CLASS 104 B 
•  How to read and interpret your CLASS report from the 2019 -2020 school-year on 

 

•  How to use CLASS data and recommendations to inform pre-K program goals 
 

 
 

      



Additional CLASS Resources 
 
 
 
 
 
 
 

Other CLASS webinars, trainings and useful resources 

http://bit.ly/NYCProgramAssessment 
 
 
 
 

CLASS Dimensions Guide 
 
 

Teachstone resource page 

http://teachstone.com/resources/ 
 

Questions? Email: programassessment@schools.nyc.gov  

http://bit.ly/NYCProgramAssessment
http://teachstone.com/resources/


Thank you! 
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