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CLASS Webinar Series-Scope & Sequence

Title Description

* Why the DECE uses the CLASS tool
e What the CLASS tool measures

CLASS 101
» What to expect before, during, and after a CLASS assessment

* What resources are available to support you

* How teacher-child interactions contribute to child outcomes

» What effective interactions look like in Emotional Support and Classroom Organization
CLASS 102 domains

e Strategies for improving interactions in the Regard for Student Perspectives and
Instructional Learning Formats dimensions

* Why Instructional Support domain is important
CLASS 103 » What effective interactions look like in this domain

* Strategies for improving Concept Development, Quality of Feedback, and Language
Modeling dimensions

 Howtoread and interpret your CLASS report from 2019 and earlier
CLASS 104 A

* How to use CLASS data and recommendations to inform pre-K program goals

* How to read and interpret your CLASS report from school year 2019-2020 on
CLASS 104 B

» How to use CLASS data and recommendations to inform pre-K program goals
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Objectives

e Learn how toread and interpret the *new
CLASS report

 Become familiar with the summary and
recommendations section and how to use it

e Learntousethe CLASS Dimensions Guide
to support the interpretation of your report

*reports for observations conducted from school year 2019-2020 on
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How the DECE uses CLASS data

* As one of many data points to differentiate
support

e As one of many data points in understanding

program quality for accountability purposes
(e.g., contract renewals)

e Not used in any evaluation of any staff member
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CLASS Data and the EFQ: Program Expectations

EFQ 5: “High quality programs work collaboratively
towards continuous quality improvement.”

data to improve program and classroom quality in

( "Program leadership teams and teaching teams use )
partnership with families and communities.”
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EFQ 5.6 : “Program leadership teamsengage in a continuous
cycle of collecting, analyzing, and using data about program
quality, in collaboration with staff, families, and communities.”

Program leaders:
e collect data from a variety of sources and at
( multiple levels (child, teacher, classroom, family,

community, program) )

e analyze data to identify program strengths
and areas for growth

e use data to plan program goals and
inform continuous quality improvement.

=
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EFQ 5.3- Feedback

“"Program leadership teams regularly provide staff
with formative, evidence -based feedback on
individual strengths and areas for growth, with
actionable next steps.”



CLASS 101 Recap: Assessment Timeline

At least 2 On your

6 weeks
weeks assessment

after

before date

e ADECE CLASS e Anevaluator e CLASS reports

evaluator spends a are emailed to
contacts you to minimum of 40 program
schedule your minutes leaders
assessment observing each

of your 3K and

pre-K

classrooms



CLASS 101 Recap: How the CLASS Is Scored

CLASS scores reflect the frequency, depth, and duration of adult-child
interactions in each dimension

Frequency Depth Duration

How often How How long
interactions impactful/powerful interactions took
occurred duringan  these interactions place during an
observation cycle were during an observation cycle

observation cycle

bit.ly/NY CProgramAssessment

(Pianta,La Paro, and Hamre, 2008)
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CLASS 101 Recap: How the CLASS is Scored

A closer look at frequency, depth and duration

Low-range (1-2) Mid-range (3-5) High-range (6-7)
Dimension was never  Dimension was Dimension was
evident or instances observed but not reflected in all or most
when this dimension consistently, notin a classroom activities,
was evident were brief  way that included all included most
and lacked depth children, or sometimes children, and often
during the observation were brief and lacked  sustained depth and
cycle. depth during the duration during the
observation cycle. observation cycle.

Quality of Adult-Child Interactions

(Pianta,La Paro, and Hamre, 2008)
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What's Inside Your CLASS Report

* Your CLASS report
. . . CLASS OBSERVATION REPORT PRE-K
provides information FORALL

The Classroom Assessment Scoring System (CLASS) and the  The Division of Early Childhood Education (DECE) uses the CLASS

about the qua | ity of adult- o lasd et r G o e e v b i

The NYC Early Childhaod Framework for Quality describes key teaching staff and children at 3-K and Pre-K for All programs.

a a a a practices and structures that are essential in high-qualty Early Student-teacher interactions are a critical mechansm to supporting
Childhood pragrams to prepare children for success. Research children's development and leaming across all five domains af the
C I I n e r a C I O n S I n O U r suggest student-teacher interaction is the foundatian of PYFCC armd ELOF  Infarmation on the CLASS too! and haw it relates
children’s lrarming and development, which is reflected in many ta the Quality Standards shawn on table 3 below.,
of the Early Childhoad Framework for Quality's slements.

.
early childhood program CLsss s s o e v s [ e e e e e e
are broken down into ten dimensions. There is a consistent —
relationship between CLASS scores and a wide range of child Derrasn.

Program Average
development cutcomes.
Emational Suppart 7.0 67

.
. Pre-K and 3-K for All Instruction is graunded in Mew York State’s Classroom Organizstion 7.0 bs
are the results wi e s e e [ =
PXFCC) and Early Learning Outcomes Framewark (ELOF), which
states that children leam in the comtext of interactions and [l Yoo Fregram
# of Pre-X Classraoms: 3

your staff to build shared e - ——

Table 3] CLASS Tool and How it Relates to Quality Standards

.
I n Ve St m e n t a n d Domain Emotional Support Classroom Organization Instructional Support

Dimensions | « pasitive Climate « Cancept Development
- = Negative Chmats + Quality of Faedback
* Teaches Sensitivity bttty
understanding of the e
whathar evaryday Assassas how children's cognitive
a postive nd lar nkare
classroom climate. This includes. pramoted, This includes teacher
results —— =
responsivenessta children, regard for ‘coaversational skills and the quality
student perspectives, and the degreeto. ofteacher feedback.
‘which the classroom ¢
Progrom leadership teams and leaching t
F adsrstip teams and
Quality community in which all children, teaching teams engage children ina
famibes, and staff feel wekome and varicty of play-based and
inchuded, embracing diversity in many approgmate learning
forms. RPRTANCES, 3 SILTa that
Instruction & based on dhildren’s
Create Safe and Pasitive Enviroaments. individusl strengths, inlerests, and
Program leadership teams and teaching negts
teams creste hoalthy, nutunng, and
 endronments for afl
children, families, and staff.
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A closer look at a
CLASS report




Page 1

How the
CLASS fits
in to Quality
Standards

and a
description
of each

CLASS
domain
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CLASS OBSERVATION REPORT PRE-K
FORA

LL

The Classroom Assessment Scaring System (CLASS) and the
Early Childhaod Framewark for Quality

The N¥C Early Childhood Framework for Quality describes key
practices and structures that are essential in high-gualty Early
Childhood programs to pregare childen for success. Beseanch
sugpest studentteacher imteraction s the foundation of
chikiren's Izarning and development, which is reflected in many
of the Early Childhead Framework for Quality's elements.

CLASS organizes interactions across theee beoad dormains, which
are broken down into ten dimersions. There is a consistent
relationship betwean CLASS scores and a wide range of child
development cutcomes.

Pre-E and 3-K for All Instructian is graunded in Mew York State’s
Prekindergarten Foundation for the Comman Core standards
{PKFCC) and Early Learning Qutcomes Framewark (ELOF), which
states that children leam in the context of interactions and
relationships (Mew York State Prekindergasten Foundation far
the Commen Care, p.7)

Table 3| CLASS Tool and How it Relates to Quality Standards
Domain Emotional Support
Dimensions | « Pasitive Climate

+ Megative Chmate

 Teacher Sensitivity

= Regard far Student Perspectives

with children pramate a positive
classroom climate. This includes
rieasuring adilt sensithity and
respansiveness to children, regard for
student perspectives, and the degree ta
which the classroom dlimateis
ernedionally suppantive,

Early Respect and Value Differences
Childheod Prcgram leadership teams and teaching

camenunity In which all children,
[kl families, and staff feel welcome and
included, embracing diversity in many
feoms.

Create Safe and Pasitive Environments.
Pragram leadership teams and teaching
teams create healthy, nuturing, and
pradictable srvronments for il
children, farmilies, and staff.

The Divisian of Early Childhoad Education (DECE) uses the CLASS
taal to measure the extant which programs are successful at
seaching many of the elements related ta the intesactions between
teaching staff and children at 3-K and Fra-K for All programs,
Student-teacher interactions are & critical mechansm to supporting
children's develepment and leaming across all five domains of the
PEFCC amd ELOF. Infarmation on the CLASS tagd and haw it reietes
ta-the Quality Standards shawn gn table 3 below,

Tabhe 2 | CL i Your Prog DOE Average
Domaln our DoE
Program Myerage
Ematianal Suppart 7.0 67
Classroom Organizztion 7.0 .5
stnsctianal Suppart 40 29
Table 2| Your Program

& of Fra- Classranms: 3

# of 3-K Classrooms: o

& of Dhsarvation Cyclas: &

Classroom Organization Instructional Support

= Cancapt Development
* Quality of Feadback
+ Language Modeling

Aggagses how children's cognitive
and anguage development are
promated, This induees teacher
suppartaf children's snabytical snd
conversational skl and the quality
of teacher feedback.

Program kadership wams and
teaching teams engage children in a
variety of play-based and
devekapmentally appeogriate karning

individual strengths, interests, and
needs

How many
classrooms
were
observed,
how many
observation

cycles
conducted,
program
scores v DOE

averages
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Your
program’s

scores
(dimension
level)
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CLASS Results
"= 1 CLASS Domain Scores
High |
$- 00—
50 —
Midilla
a0 — —
10 — e —
18w 10 —
1o
60 —— _—

Your Program NYC DOE Average
® Emotionsl Support B Claszroom Orgenization ™ |nstructional Support
Average Scores by Dimension

= 10 - —_
High
+ a0 - - - -
|
50 — - — -
il
a0 = —
30— c = = :
Low 10 — = I
Lig — —
[ - - -
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Mare information about these results can be found beginning on page four,

The Megative Climate dirmansian is the anly ratirg wheen o law rating (indicating Intle ar no evidence of a negative climate) w bettor
than a high rating {indicating an abondance of negative climate)

Compares your
scores to the

NYCDOE
average

(domain level)
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How the CLASS
assessments
were conducted

How the number
of cycles was

determined

Score ranges
& examples of
frequency
depth &
duration
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How tha CLASS Assassmants wers. Canductad

CLASS assessmunts au conducisd by Eardy Childhood Evaluaters,
whe underga 2 sandwdized tramng, and must pass 3 yuarly
wrtificsion st St 5 required Sy the punveyer of the tagi,
Teachsznag, in ardar o conduce shasrations Thass CLass ralablc
asscesors conduct obsarvations i cydes of 20 minutes. Buring this
M, Bssass0rs note the observed intaractions batwssn chidrer and
sa® This neestaking is foliwad by ssvaral minumas in which tha
chsarsr codes thoss notas and assigns ratings for tha cbssration
periad. 79 pravids an sccvrate snagshat of the entire Barky childhood
program aTyour sis, @ minimum of two obssrvetion oycles ke placs
in sxh cassmom A& brsakdown of how the number of cydes is
datanmined is indududin thachat

Table 1| How the Number of Cycles was Determined

How the CLASS is Scored

Ench dimansion is seancd oa 3 sesls Betasen 1 and 7, with Nighar
senras indizaring highar qualiey. Damain seares are ealeulamsd by
averagng sl af the di rares in that 5 i

Fraquancy, Oupth, and Ouration

when detemining the scom for cach dimension n CLASSE,
wvabvatons fint weigh the evidance far sach indicater within that
imansion and assign sach indicaser & range of lew, mid, or high.
Ranges ars given basad on froquancy, depth, and duraton of the
obsarved ewdencs for sach indiatar. Itis alsa important to nate
that eualuatars iook 2t all adults in the dassroom when cansidanng
#aguancy, #apth, a2 2ursticn in thalr maractians with hidran.
A high sorm will be gven when programs cemenstrata high

eaf # of Dhsarvation Amounted Tima
Classrooms | Cyclas Par Clessioom in Eech Clessroom
1 I B mintes
. zinans dass, [rp——
3mthaother 0 mires
Jormars = cpclus par dassroom 40 mirntes
75 armemmot 48 mirutes sach in
7 ormara classrooms will e all classracms
obssried sbssriec

uidanes of fraquancy, depth, and durstion fer 8l of th indicators
sfthase iens,

Table ; provides sxampies vsed to describa Fraguency, depth, and
duration - st dFarent seoring ranges
Rupart Contart
Allsxplanatians of ndivciaa| damains and evidencs inths "Obssmied
Trends in Youreragram” saction ar grownded in language from the
cuasswianual Throughout the epor, "saf is used to indicets any
adults teachers, sssistants, sides, ate ) who cansributed to chiléren's.
averags experisnce in the dassroam.

Table 5 | Score Ranges and Examples of F cy, Depth, and Duration
Law Rangs wid Range High Ranga.
Srare 1ar: 34, 075 Sory
The dimension was naver ar rarsly Th dimension was obsarved but The dimension was eflecad in all or
Bescngton wvident during th £ i rotinswaythar | mestclassrcom sccividusand in sy
eycle imcluded all saudants. that included sll or mast childrun
Fraquenty: How “Ha 4 Sometimes *Many
many eppertunities = Homs + Gensrally * Fogulzry
coss the staff » Sslcom + Ocaassanal » Oftan
actually provida far » Abzent s . FrRguent
childran o analyzs «Rarsly * Limitad Ay
and reasont * Nsrwr + mzonsisan = Cansis
o Thers wers faw + Sems * Mostafthe bms
« Notssen + onafam ocasions
 id nez. 4 ATtimes
Depth: To what saff ¥ ik saff ‘=T asks children questions, allows
axtuntis e q not 1 thae o think and tham thinie-tima 1 respand, accapes
i i S 12 apely high- raspand and 2tk the end has s back-
e peLit G vervE very thinking. Staffirteractions s QUSELIN BT MOVes 67167 3EWars and-farth Gachangs (as spposedta
mpactiul powarful mastly parfunciony with Betls. tha quastion far childmn asiing questions that require shar:
d it & seaf armwess ond in rapic suecansion)
them mars impacul or meaning il
For children.
Dwrntion: How long W e ROt sustaingd o Semetimas & Wars sustainad
s @ indenestien o « Dicl net last long o At times * Throughautthe cbearvation
sbef ntwracbens
last, comparedto the
il amount of ime

How the CLASS
Is scored and

explanation of
frequency, depth
and duration.

]
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Dimension

pages (pgs.
4-13)

Your program
score per
dimension
compared to
NYCDOE

average

Indicator
Requirements

PRE-K
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W Your Program B NYC D6 Average

Emotional Support
Positive Climate

What is Positive Climate?

Positive Cl desaribes th hard shared by
teachers and children, In classroarms with a strang Pasitive Climate,
toachers and childran are anthasiastic abaut learning and respectful af
ane ancther, Teachers and childran develop warm, supportive
ralaticnships with each ether and clearly anjoy baing together and
spending teme i the cl {CLASS i, Pro-k, p, g

b | Lot | Highast | Avarage
ofcycns | seom | sesee | seow | "
0 7 7 7 i

Indicator Requirements

Observed Trends in your Program

Relationships Saff asked children guestions about Important things in their lives outside of thi
Staff and chikdven enjoy wanm, supportive | classroom, For instance, during armval, o child had a bandage an their finger and staff
relationships with ane anather. asked what happenad, After the child explained, staff sad, “I'm glad you're akay after
cutting your fingar at harma, " Latar that moamﬂg. wtaff invitad the child te tell thair
pears about their injury and the child
Pasitive Alfect Classroams hl m warm, pluum places with many instances af laughter ar smiling.
There are displays of pesitive affect A i abaut piza, staff saic, "Maybe Ml put

(arniles, lighiter, arthusiasm by the staff
and ¢hikdoen,

soma ke crasm oy pizza.* Several chikiren laughed and said, "Ewwwt®

Pasitive Commaumication

Postive communications, varkal or
physical, happen ameng staff and
childran,

Staff cormmented pasitively on the effarts of children and their participation. Staff
cammunicated warm fealings, mrhn Thll uwr\f!plclll, | lewe yaur shire,* and *|
love your new sneakers,® to children, b

Respect
Staff and chikdran demanstrate respect
for ane anather,

Seaff and children madaled the use of palite language, saying, “Thank yau far sharing,*

and "You're vary walcoma,*

Definition of each
dimension and
CLASS Dimension
Guide, Pre-K
reference page.

Observed Trends
in program

Education



Dimension

pages (pgs.
4-13)

Score

™ 3
High
.
e | ¥
Lovw
4 7.0

W ¥our Program B NYC DOR Average

Emotional Support
Teacher Sensitivity

‘What is Teacher Sensitivity?

Teacher Sensitivity describes haw teachers consistently, guickdly, and
effoctively respond to individual children's needs, Sensitive teachers pay
attention to ches in children’s wards and behaviors so they can anticipats
and meet sach chikd’s academic and sockal needs, In classraarms with
sensitive teachers, children laok ta thewr teacher for support, participate
frealy, and take socisl and academic raks (CLASS Dirmenssons Guide, Pre.
Kp8

ferwliar Lawast | Wighest | Average
of Cyilas LT Siow Saore Hangs
& 7 ¥ ? High

Indicator Requirements

Awareness
Staff is wwace of children who need
extra sUpport, assistance, of attention

Observed Trends in you

Staff positioned themselves to ensire they could see that all children’s academic
andior emotional needs were met. For example, during ane Morming Meeting, staff
natsced a child sitting an the carpet at angle. Staff asked the child if they could see the
calendar and they stated they could not see # Staff then helped the positsan
thamaslves for a better view

ness
Staff is respornsive to chikdren and
provides ndividualized supports,
matching his or har support to each
chilifs needs and abilities,

Staff reaponded guickly when children indicated or sert a signal that they nreded help
o attentian, Specifically, during Center Tirme, a child stated they did not feel well, Staff
felt the child's forehead, invited them to sest an the sofa and said they would call the
chikd's parent If they did nat feel better after resting,

Addressas Problems

Staff is tamely and effective at
addresseng childran's probdsms and
concerms

Staff were affective it addressing children's problerms and concerms. In ane examgle,
during a transition ta Center Time, a child told staff thew peer bt tharm on their back
Staff asked both children to talk to ane anather. It wiss discovered the peer wis trying
o tell the child ® was their turn to select a conter. They then both hugged and selected
their centers.

Student Comfort

Children's interactions with staff
members demanstrate that they sre
comfortable seeking support from and
sharing thew ideas with staff

Children worked carrfartably on thee awn and in groups, freely approsching staff
when they needed halp, For instance, during one mealtime, children asked staff for
mare servings of food and help opening packages.

Department oy
Education
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Summary and Recommendations

The Division of Early Chidhaod Educition utilizes the CLASS tool 1o support and assess 3-K and pre-K programs as a whale. CLASS is
not used to evaluate any indmidual teachers, This CLASS report inckides an average of observations across your 3-K and Pre-K
program's classrooms and s reflective of the interactions between childeen and any adults in the classroom. The low-inference notes
Included to ax in program-level impravement go theough multiple levels to ensure that the commaents are deidentified. Based upon
the dimension and damain scares received durmng the CLASS abservation cycles, please note the following recommendatians

According to national and citywide data, scores in the Instructional Sappet domain are typscally law, all programs are recommended
ta make this a focus to enhance childeen’s critical thinkeng skills, Site leaders and prncipaks are encoursged te corider CLASS speofic
indicators under sach dirnensson in conjunction with athes data to help inform your program’s goak, Staff at DECE borough offices
(such as nstructional Coordinatons and Socil Workers) hisve a strong understanding of the CLASS tool and can help interpret rsults
and provide instructional strategees f these are addional questions.

| sconed in the Migh range on the Emotianal Suppart domain, this i above the NYC DOE
avernge Scores in the Clessroom Organization domain were above the citywide average and v the High range While measives of
Instructional Support weee above the NYC average, they still scored in the muddle mnge. According to mational and citywidr data, scores
in the instructional Support domn are typically low. AN progeams are recommended to make this a focus to enhance children’s eotical

thinking skiffs.

Recommendations

CONCEPT DEVELOPMENT. When staff frequently istegrate déferent concepts and ideas into lessans, they help children gain a
deapar understanding of different concepts or information learmed at different times. For example, when mtraducing a lesson on
snaw, waff may first talk about ather types of weather they have previowly dscussed. Staff can ask questions and have
discussians to hely children understand the links between different concepts or between previcus lessans and current learning.
For exarnple, staff might ask children to think about what they previcusly learned about plants and what they need to grow n
order to figure aut what kind of work farrmers do. it i helpful to keeg in mind that childeen might nat be able to make these
connrections on their own and benefit from an adult modeling this thinking. For other strategies to support higher arder thinking,
sie page 18 of the CLASS Dimensons Guide

QUALITY OF FEEDBACK. When staff respand to children's misunderstanding by askng a series of follow-up questians and
partcgating in back-and.forth exc hanges, they expl Wainder dings or bulld upon their current understanding. Far

vole, dunng ad 1 abaut & snawrnan and the type of clothing a snowman wears in the cald, staff can respond to
children's ideas by asking follow-up questions to encourage a highet level of understanding or perfermance such as, "Why are
boots needed outside”, "“What would happen If you went outside in the snow with slippers imstead™ and “Why da boots protect

wour faet better than slippers would™




How to interpret a
CLASS report




Interpreting your CLASS report

Look at the range
Choose focus . 9
: : of scores in your
dimension(s) . :
chosen dimension
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FORALL

Read the Look at the
observed trends recommendations




Choose a Dimension to Focus On

Average Scores by Dimension

1.0
High

5.0
Middle

4.0

a0

Low 2.0

25"
o

oW

- Emotional Support - Classroom Organization - Instructional Support

More information about these results can be found beginning on page four.

The Negative Climate dimensan is the anly rating where a law rating (indating Intle or no evidence of a negative climate) is better
than a high rating (indicating an abundance of negative climate)
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Dimension: Quality Feedback

g

il

L

7
LE
5
i
+ 1
1
1
<]

B 'four Program B RNYC DOE Average

Biawhar | Lowast | Highest | Avarage
sl Cycles | Sea w | fesee
f ] 5 153

Range

Middls

Instructional Support
Quality of Feedback

What is Quality of Feedback?

Cunlay of Feadback describes baw teachers respord ta children's efforts
i wnys that expand thelr knowledge ar encaurage thei garticipatian,
Fendbnck wieks best whan g halps ehildeen to refing thee knawledge anmd
gt thsrm b ndlaratand hiow they came up with thes ideas, rather than
simply fesusing an getting the right answer, Effective foedback provides
childeer with specfic, papansive infarmation related vo thee work,
Fspanss to quistions, ar commints (CLASS Dimersions Guide, Pra-k,

[ 2y,

e Look at the lowest score observed, the highest score observed and
the site’s average

PRE-K
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Report: Quality Feedback (p. 12)

Instructional Support

Qualty of Fesdback describes how teachers respond to children’s efforts

Her & i wanys that expand their knowledge or encaurage ther participation
" Feedback works best when & helps children to refine ther knowledge and
Wdde . gets themn ta understand how they came up with thew ideas, rather than
Ls smiply fecusing an getting the right answer. Effectve feedback provides
tow | 2 childean with spectfic, expansive information related 1o thes work,
1

respanses ta questions, or commients (CLASS Dimensions Guide, Pre-K,
20,

) -

o Your Pragram B NYE DOE Average

Weawhar | Lowest | Wighest | Average
of Cycles | Seare Stare Soore =
(] ] s 1 Ml e

Indicator Requirements Observed Trends in your Program
Scaffolding AL times, staff used hints and assistance to help children gain a better understanding or
Staff ofren provades scaffolded hints and comphite & task they had dficulty wth. For axample, during ane reattime, i child
asstance for children who are having o could not recall the word coconut and staff sang lyrics to the song "Chacka Chicka Boom
hard time understanding a concept, Baom " The chid then figused out the ward
ANSWErIng a question, or completing an
activity
Faedback Loops Most staff racaly or never engaged in hack-and forth axchanges with children to halp
Staff responds to a child's tham reach a highet level of understanding and performance, However, during ane
misunderstanding by making perustent mealtire, & staff member asked several questions to help children figure aut the
attemgts to provide suppont andfor approgriate diy of the week, as well as the name of the tyge of apple they wire eating
fosdback in ordes ta imarave the chikf's (Macintosh)

understanding

Prompting Theught Process Staff frequently asked questions to prompt chilidren to sxplasm thee thinking and
Children are encouraged to explain their actions. Questians ncluded “Why da you like watermelon?* and "How come you only
thinking and rationale for their put purple [manipulatives] in the bowl

respoases and actions.

Providing Information A temies, staff provided fesdback that helped children expand their lrarming For
Staff responds to children's comments instance, during a transition to Center Time, staff holped s child differentiate between
or actions and provides additional their initiaks and their name and expliained, “Your st name stans wah v *
inforrmation 1o expand children's

understanding or performance

(| o and Affy Staff oce ¥ provided gl , such as "Come an [ungl mice and lovd™*
Sta#f provides p (> feadb and offered foedback on childrer's effart

focusing an recognieng childean's

effort, to encourage theis invalvement

and persstence in lessons and sctivties,

PRE-K ,.
FORALL




Report: Quality Feedback (p. 12)
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i

3

Law | 2
|

L1

W Your Program BNYC DOE Average

Instructional Support
Quality of Feedback

What is Quality of Feedback?

Quilny of Fesdback describes how teachers respond ta children's eforts
In ways that expand their knowledge or encaurage thes participation
Foedback works best whan &t helps children to sefine thew knawledge and
pots them ta understand how they came up with thes ideas, rather than
wmply focusing an getting the right answer. Effective feedback provides
childean with specdic, expansive information related to thes work,
rEspOnses to questions, or commants [CLASS Dimensions Guide, Pre-k,
P an),

Mosmbiar | Lowsst | sghest | Average
of Cyrley Scare Scaw wore
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asswtance for children who are having a

Indicator Requiremants

scaffolding

hard time understanding a conceps,
answeeng @ question, or completing an
activity.

Dbserved Trends in your Program

thmws, staff used hints and assistance to help children gain @ better understanding or
complete a task they had difficulty with. For axample, during one maealtime, o child
could not recall the word cocenut and staff sang lyrics to the song "Chicka Chicka Boom
Boam." The child then figured aut the ward,

Feedback Loops
Staff reaponds to a child's

o Q) by making
attemgts to provide support andior
foedback in ordes to improve the chilkd's
understanding

Mast staff rarely or heves engaged in back-and-forth exchanges with children ta heip
thermn reach a higher level af undentanding and performance, However, during ane
mienltirne, a stall member ssked several questions to help children igure aut the
approprite diy of the week, as well as the name of the type of apple they were sating
(Macintosh).

Prompting Thought Pracess Staff frecuently asked questions to prampt children to sxplasn thew thinking and
Children ane ancouraged to axplain thaic actions. Questions included *Wihy do you like watermelan?* and "Haw come you only
thinking and rationale for their Pt purple [manipulatives] in the bowl?*

respenses and actions.

Providing information A times, staff provided feedback that helped children expand thei leaming For

Staff responds to children's comments
or actions and provides atkitonal

Instance, dusing a transition to Center Teme, staff helped a child differentiate between
their initiaks and their name and explained, *Your st name starts with v.*

Iinforrmation to expand ¢ hikdren's
understanding or performance
gement and Affi Sraff occasonally provided encauragemant, such as "Come on [sing) nice and loud™
Staff provides pracess-based feedback, and offeced feedback on children's effart
f q an recognizing children’s

offort, ta encourage thew nvalvement
and persstence it bevion and actties,




Report: Quality Feedback (p. 12)

-rr e Observed Trends in youwr Progr

Scallolding Ar vieres, ST used hirts and aasistancs haelp children gasn a Better understandeng o

Staff often prowsies scaffolded hnts and complete a task they had difficulty weaeh For example, during one mealtime, a child

assmrancs for children who are having & coukd ot recall the word coconut and staff sang lycs 1o the song “Checka Chiclkca Boam

hared ® o urnderstanding a cone ey Baam * The cheid then figured aout the ssaod

ANEWETINIG @ GUESTIoN, ar completing an

ac ety / \
—

Feedb Loops Most staff rarely or never engaged in back-and-forth esc hanges with chidren ta help

Staff responds to & child's them reach a higher level of understandng and performance. However, during ane

e st aradeng by riaking e rsistenat rmealtirrne, o stald rmersber asked several gquestions to help childrea figure aut the

ATTE MOTS to pravide suppart anddor approgrsat e day of the week, ad well as the name of the type of aople they wers eating

feodback 1n ardes o IMmarove The «hald s Macirrashl

understanding \ _/

P —

Prommpling Thought Process Svaff frocpiently asked gLt BT PIETT T e o thinkang anc

Childran are ancouraged 10 ex piain ¥her actons Ouestions nclsded "W hy do you like watermedon ?* and “How come you anby

thinkirg and rat sl for Theair put purpde [manpulatives] i the bowl?*

responues anc 1o

Prowiding information Az temies, staff provided feedback that helped children expand ther learming. Far

Staf? responds to children's carmements imstance, during a transton to Center Teme, staff helped a chikd differentate Betwesn

or actions and provide s additson sl tharir initiats and their name and explamed, *Yaour last Aame Starts wiath V.~

irforrmatkon to expand o heldre n's

v derstanding o pedorrmancs

Encoursgerment and AFffirmatson Staff occasmanally prowsded oncoursgerment, such as “Cor an [Singl ke and loud'™

Staff provicde s process-besed feedback, and offered feedback an children's effart

Fore uning o cocogeoreg © heldee e’y

etfort, ta encourage thes ovaluerment

and porsstence in lessons snd activities

Observed Trends in your Program

Most staff rarely or never engaged in back-and-forth exchanges with children to
help them reach a higher level of understanding and performance. However,
during one mealtime, a staff member asked several questions to help children

figure out the appropriate day of the week, as well as the name of the type of
apple they were eating (Macintosh).
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Report Recommendations

e Based on Maslow’s Hierarchy of Needs
e Focus on implementable changes

* Provide a starting point for program leaders to have
conversations with staff and refine program goals
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Recommendations

PRE-K
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Summary and Recommendations

The Division of Early Chikihaod Educatian utiles the CLASS tool to support and aviess 3+ and pre-K progran as a whole CLASS i+
ot usad to evaluate any mndiadual teachers. This CLASS repont inchides an average of observations across your 3-K and Pre-K
program's classrooms and s reflactive of the interactions bitween children and any adults in the classcoorm. The low-inference notes
Inchided to asd in program:level improvement go theough multiple levels 1o ensure that the comments are deidentified. Based upon
the dimansian and damain scares recaived duning the CLASS abiservation cycles, please note the following meommendations

According to sational and ctywide deta, scores in the lnstructional Support domain are typically low; all programs are recommanded
to miske this o focus to enhance childven’s critical thinking skills, Site leaders and pancipak are encouraged to consider CLASS wecilic
Inddicators under sach dirmensson in canjunction with other data to help iform your peogram's gaak, Staff ar DECE barough offices
(such s Instructional Coondinatons and Social Workers) have o strong understanding of the CLASS tool and can help interpret results
and provide instructional strategues if thera are additonal questions

iwed in the Wigh range on the Emotanal Suppart domain, this s abave the NYC DOE
average SCones V1 ENe Ligasaom Lrgamzatian domain were abave the citywide average and in the High range. While meaiwes of
Instructional Suppart were sbove the NYC average, they stil scored i the middle range. Acrording ta national and oitywide datg, scores
i the Instructional Support domoin ave typically low. AN programs are recammended to make this a focus fo enhance chifdren's entical

thinking skiifs

Recommendations
CONCEPT DEVELOPMENT. When waff frequently integrate déferent prs and iddeas into lessans, they help children gain a
deapar understanding of diffarent cancepts os information lesrmed at different times. For axample, when intraducing a lesson an
anaw, staff may first talk about ather types of weather they hive g ¥ Staff can msk g and have

discusasans to hel children undesstand the inks between different cancepts or between previous lessans and current fearming.
For xamile, staff might ask children 10 think about what they previcusly leamed about plants and what they need 1o grow i
ordec to figure out what kind of work farmers da. 1 s helpful to kesp in mind that chideen might nat be atile to make thise

cor thair own frarm an adult modaling this thinking. For other strategies to wpport ligher ardar thinking,
sue page 18 of the CLASS Dimansans Guide.

QUALITY OF FEEDBACK. When staff respand to children's misunderstanding by askeng a senes of fallow-up guestions and
parmicipating in back-and.-farth sxchanges, they explain misunderstandings or bulld upan their currert understanding, For
ey, dusing i diseussion about a soawmin and the type of clothing a snawmian wears s the cold, stalf can reapend to
childrn's idmas by asking foll P G wge o higher level of understanding of performance such as, “Why ate
boots needed outside?”, "What would happen if you wert outside in the snow with slippers instead™ and "Why do boots protect
your feet bettes than slippers would ™




CLASS Recommendation #1

Recommendations

COMOEPT BEVELOPMENT, Whan stalf fracpantly integrate ddferent concapts and icdeas inte lessang, they heln ehildeen gain a
clespor ||-||||--'n.r.u'-;||-||_| i cliffere et cancesits o mformatioe liearmec] atr ddfersrt Tisies For wxaemiple, whan inteadocing & bessan an
sy, wEall oy Pt talk abowt ather types af weather they have greviously discissec, Stadf can sk questions and have
disesisssans ta hislp children undesstand the nks batwsen different cancepts or betweesn pravioas lessars and currart [ rming
For exarmple, staff might ask children to think about what thay pressously learmec about plants anc whot they need to grow in
arder ta faguire aut what king aof work Farrmers daoo |t s belgfol 1o keeg ine ming ©hat chaldeen mmight nat e alde 1o rmake thiess
scticing an thaeir own and benefa foorm an achiil rmosdelin g this thinking. Far other strategies 00 suppoet higher arder thinking,

sod pagd 1B af the CLASS Dirmenssans Gucla

CONCEPT DEVELOPMENT. When staff frequently integrate different concepts and ideas

into lessons, they help children gain a deeper understanding of different concepts or
information learned at different times. For example, when introducing a lesson on snow,
staff may first talk about other types of weather they have previously discussed. Staff can
ask questions and have discussions to help children understand the links between different
concepts or between previous lessons and current learning. For example, staff might ask
children to think about what they previously learned about plants and what they need to
grow in order to figure out what kind of work farmers do. It is helpful to keep in mind that
children might not be able to make these connections on their own and benefit from an
adult modeling this thinking. For other strategies to support higher order thinking, see page
18 of the CLASS Dimensions Guide.
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CLASS Recommendation#2

Recommendations

QUALITY OF FEEDBACK. When staff respond to children's misunderstanding by asking a series of follow-up questions
and participating in back-and-forth exchanges, they explain misunderstandings or build upon their current
understanding. For example, during a discussion about a snowman and the type of clothing a snowman wears in the
cold, staff can respond to children's ideas by asking follow-up questions to encourage a higher level of understanding or
performance such as, "Why are boots needed outside?", "What would happen if you went outside in the snow with
slippers instead?" and "Why do boots protect your feet better than slippers would?"

QUALITY OF FEEDBACK. When staff respond to children's misunderstanding by asking a
series of follow-up questions and participating in back-and-forth exchanges, they explain
misunderstandings or build upon their current understanding. For example, during a
discussion about a snowman and the type of clothing a snowman wears in the cold, staff can
respond to children's ideas by asking follow-up questions to encourage a higher level of
understanding or performance such as, "Why are boots needed outside?", "What would
happen if you went outside in the snow with slippers instead?" and "Why do boots protect
your feet better than slippers would?"
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Using the CLASS
Dimensions Guide




CLASS Dimensions Guide

How can | help children reach a d
anept Develo p men nderstanding of concepts? e

Focus on

Challenge

1standing concepts.

Indicators

Connections to [ the.¢
Creating Integration the real world

Analysis and
reascning

. Encourage the use of analysis and reasoning skills.

Plan activifies i

Link concepls to previous learning and across activities.

childre:

Behavioral Markers
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DimensionsGuide: Concept Development (p.19)

Observed Trends in Your Program

At times, staff stimulated children's ability to think creatively and generate new ideas
through brainstorming, planning and/or producing. Comments included "What are
you going to do with [the play dough]?" and "What else is the color red?" However,
this was observed less frequently during one Mealtime

e Encourage children’s creativity

Building, brainstorming, planning and other creative processes can
deepen understanding of concepts. One way to facilitate children’s
creativity is to encourage them to use a variety of open-ended
materials in different ways. When appropriate, take time to support
children in brainstorming and planning before they create
something. If children want to build a castle with blocks, help them
brainstorm the different parts of a castle and what it might 1})%
| \

Dimepslons
Guide
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(Pianta,La Paro, and Hamre, 2008)
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DimensionsGuide: Concept Development (p.19)

Observed Trends in Your Program

Some attempts were made to integrate ideas across the curriculum. For example,
during a mealtime discussion about food, staff took out a book previously created by
the class called, "My Favorite Foods." Staff read the book and then asked children if
there were any new foods they wanted to add to their list. Children gave a variety of
answers. However, attempts to integrate ideas were not consistent among staff.

* Link concepts to previous learning and across activities

When children connect concepts and new ideas to what they already

know, they develop a deeper understanding of those concepts and

integrate new information. Purposefully choose learning activities,

both within a given day and overtime, that focus on similar concepts.

Make clear connections among these concepts so that children can

apply their understanding to new situations. T H‘
15

euss JRNN

\
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Dimensions Guide: Concept Development (p.19)

Observed Trends in Your Program

Staff made some comments or asked questions that connected learning to children's
lives. In one example, during Center Time, a child built a cube structure with magnetic
tiles and staff asked, "Can you think of something you have at home that's a cube?"

The child replied, "My house." Staff then encouraged the child to think of other cube
shapes.

* Apply concepts to the real world and th children’s lives outside
of the classroom.

Knowledge is more meaningful to children when it applies to their
experiences outside the classroom, and connecting concepts to
children’s daily experiences encourages higher-level thinking. When
explaining a concept, use examples that are likely to occur in children’s
lives and encourage them to add their own. For instance, if you are
teaching children sequencing, ask them to tell you the order off steps for
brushing their teeth or getting ready for school. giﬁ

Dimensions
Guide
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Using the CLASS Report
to Plan Next Steps




Prioritizing CLASS Dimensions

Emotional Support Classroom Organization Instructional Support

Positive Climate Productivity Language Modeling

Negative Climate Behavior Management Concept Development

Instructional Learning _
Teacher Sensitivity Formats Quality of Feedback

Regard for Student
Perspectives

PRE-K NYZ
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Using Your CLASS Report to Plan Next Steps

\

* For detailed instructions on how to read and understand your report, please view the CLASS 104 webinar, here: http-//bit ly/NYCProgramAssessment
» Afterwards, please use this template and the CLASS Dimensions Guide to plan your next steps. The first row is completed as an example, only

Development

to draw conclusions from what
they already know or asked them
to apply previous knowledge. For
instance, during Circle Time,
staff asked children to use a
previous unit on water to think
about how plants take infuse
water. However, this type of
connection was inconsistent
among staff.

an effort to link together
different concepts that
the children have been
studying or ties together
multiple concepts within a
single lesson. The staff
may also ask children to
apply previously learned
knowledge to a current
concept or problem

CLASS | What was observed (in the Indicators of Focus
Dimension report) Next Steps
Concept Staff sometimes asked children Integration: Staff makes | o Lookup Ieachstong Resources:

https://info.teachstone. com/blog/integrating-integration-into-concept-
development

Review the lesson plan for the week (e.g., Water)

Purposefully choose learning activities, both within a given day
(e.g. Arrival, Morning Meeting, Center Time, etc.) and over time (e.q.,
across units), that focus on similar concepts

Come up with several phrases or questions you can ask children
that clearly communicate and explicitly state the connection (e.g.,
"Remember when we talked about water and how we can drink water
through a straw? Well, the stem on this plant is like the straw that we
use. The stem also sucks up all the water from the ground and the
water travels all the way up to the top.” "When we talked about water,
we mentioned that we need water to drink; now why do you think the
plants need water?")

Consider frequency, depth, and duration. Encourage all staff in the
classrooms to make these types of connections with majority of the
children throughout the day

Practice making these connections and make it part of your teaching
habit

Department
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i s
Relevant CLASS | CLASS Indicator
CLASS Recommendation in the report Dimension Next Steps |
Staff should encourage children to explain how Quality of Feedback | « Prompting Look up Teachstone Resources: d

they arrive at answers, rather than just saying the
child was right or wrong. When children give
correct answers, ask follow-up questions, such as
"How did you know that?” or "How did you figure
that out?” When staff ask follow-up questions
that promote deeper thought and expands
learning, children learn to think critically.

thought
process

https-/finfo.teachstone.com/blog/is-it-rote-or-does-it-
promote

Come up with several questions you can ask children
that encourage them to explain their thinking (e g, “{:
see you're building with only the blue tiles. Why are you
working with only the blue ones?” *You think the penny
will sink in the water? Why do you think that?” "Why you
roll up your sleeves before washing your hands?”)
Consider frequency, depth, and duration. Encourage
all staff in the classrooms to ask these types of questions
to majority of the children throughout the day

Practice asking these questions and make it part of
your teaching habit

| —
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CLASS Webinar Series-Scope & Sequence

Title Description

* Why the DECE uses the CLASS tool
e What the CLASS tool measures

CLASS 101
» What to expect before, during, and after a CLASS assessment

* What resources are available to support you

* How teacher-child interactions contribute to child outcomes

» What effective interactions look like in Emotional Support and Classroom Organization
CLASS 102 domains

e Strategies for improving interactions in the Regard for Student Perspectives and
Instructional Learning Formats dimensions

* Why Instructional Support domain is important
CLASS 103 » What effective interactions look like in this domain

* Strategies for improving Concept Development, Quality of Feedback, and Language
Modeling dimensions

 Howtoread and interpret your CLASS report from 2019 and earlier
CLASS 104 A

* How to use CLASS data and recommendations to inform pre-K program goals

* How to read and interpret your CLASS report from the 2019 -2020 school-year on
CLASS 104 B

* How to use CLASS data and recommendations to inform pre-K program goals
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Additional CLASS Resources

Other CLASS webinars, trainings and useful resources
http://bit.ly/NYCProgramAssessment

n— la )
_ _ _ Dimensions
CLASS Dimensions Guide Guide

Teachstone resource page

http://teachstone.com/resources/

Questions? Email: programassessment@schools.nyc.gov
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http://bit.ly/NYCProgramAssessment
http://teachstone.com/resources/

Thank you!
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	Structure Bookmarks
	• Learn how to read and interpret the *new CLASS report 
	• Become familiar with the summary and recommendations section and how to use it 
	• Learn to use the CLASS Dimensions Guide to support the interpretation of your report 
	• As one of many data points to differentiate support 
	• As one of many data points in understanding program quality for accountability purposes (e.g., contract renewals) 
	• Not used in any evaluation of any staff member 
	● collect data from a variety of sources and at multiple levels (child, teacher, classroom, family, community, program) 
	● analyze data to identify program strengths and areas for growth 
	● use data to plan program goals and inform continuous quality improvement. 
	6 weeks after 
	• CLASS reports are emailed to program leaders 
	• Your CLASS report provides information about the quality of adult-child interactions in your early childhood program 
	• Share the results with your staff to build shared investment and understanding of the results 
	& examples of frequency, depth & duration 
	• Look at the lowest score observed, the highest score observed and the site’s average 
	• Based on Maslow’s Hierarchy of Needs 
	• Focus on implementable changes 
	• Provide a starting point for program leaders to have conversations with staff and refine program goals 
	• Encourage children’s creativity 
	• Link concepts to previous learning and across activities 
	• Apply concepts to the real world and th children’s lives outside of the classroom. 


