Early Childhood ﬂ
Environmental Rating
Scale (ECERS-R) 107

Part 1: Interpreting your ECERS-R Report
Part 2: Using the Planning Template
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ECERS-R 107 Objectives

 Learnhowtoreadandinterpretan
ECERS-R report

* Review ECERS-R scoring

e Become familiar with the new
“recommendations” section and
how to use it

e Learn how to determine and
organize some next steps for your
program
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How the DECE uses ECERS-R data

e As one of many data points to differentiate support
* Asone of many data points in understanding program
quality for accountability purposes (e.g., contract

renewals for DOE contracted NYCEECs)

* Not used in any evaluation of any staff member
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ECERS-R Data and the PQS: Program

Expectations
PQS 14: Program Quality Improvement

“Leaders collaborate with their staff and
families to evaluate and improve classroom
and program quality, relying on well-managed
data to set instructional, family engagement,
and organizational goals, increasing the
coherence of policies and practices.”
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PQS 14A: Program Quality Improvement

“Leaders ensure that plans for improvement
are evidence-based through the effective
( collection and management of various types
and sources of data at the child, teacher,
classroom and program levels (for example:
attendance, authentic assessments, surveys,
ECERS-R, CLASS, etc.).”
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ECERS-R 101 Recap: How the ECERS-R is
Scored

 Eachsubscale has “items” that have their own rubric

* Eachitemisrated onascale of 1-7

* Example: 19. Fine Motor:

Inadequate Minimal Good
1 2 3 4 5
O 1.2Very few fine motor O 3.12Some fine motor O 5.1: Many fine motor
materials available materials across different materials are available for a
types accessible Substantial Portion of the Day

O 1.2 Fine motor materials

(2 hours, 7 minutes)

in poor repair/fincomplete O 3.2 Most fine motor
materials in good O 5.2 Fine motor materials
repair/complete sets are well organized

[J 5.3 Fine motor materials on
different levels of difficulty
accessible

Excellent

7

[J 7.1 Materials rotated to
maintain interest

[J 7.2 Containers/shelves
labeled for self help

Scoring starts at 1. Score is determined once an indicator is not met.
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What's Inside Your ECERS-R Report

ECERS-R Observation Report  PREK

* Your ECERS-R report et oot
provides information about | ===w=ees  emees
the quality of the learning PRI et e ORI
environment in your i noionii i Sininmhu oo
program AR TR

e Share the results with your
pre-K staff to build shared
investment and
understanding of the
results
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Report Recommendations

e Created in response to your feedback

e Summarize practices that affect scoring on multiple items
(e.g., Interactions)

 Reflect situations that programs commonly score low on
e Focus on implementable changes

* Provide a starting point for program leaders to have
conversations with pre-K staff and refine program goals
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Part 1
A closer look at an ECERS-R Report
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How the
ECERS-R
relates to
the Pre-K
Program
Quality
Standards
and a
description
of each
ECERS-R
subscale
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ECERS-R Observation Report PRE X0

Unique 10/0an: I Date of Observation: 11/02/2016
rme [ Trpe: & hes 20 mins

Adare: | # of Chidren Enrolied in Class: 17

Time observation began-ended 08:15. 1125 # of Chidren Present m Class: 17

Early Childhood Environment Rating Scale - Revised (ECERS-R) and the
Pre-K for All Program Quality Standards (PQS)

The NYC Pre- for All Program Quality Standards (PQ5) describe key practices and structures that are essential in high-quality Pre-K
programs to prepare children for success. The Division of Early Chidhood Education (DECE) uses the ECERS-R tool to measure the
extent to which programs are successful at reaching many of the standards related to the pre-K learning environment.

The ECERS-R is an observational tool used to assess early childhood learning environments. The ECERS-R incorporates a wide range
of quality indicators and has been used in major studies of early chiddhood programs throughout the United States, across cultures,
lﬂdmm.f This research has shown a consistent relationship between ECERS-R scores and a wide range of child

D tal ovtcomes, and, as a result, the DECE has vsed ECERS-R to understand pre-K quality since the z040-2041 school year.

The ECERS-R looks for markers of quality across six subscales, which are further broken into 37 tems. iInformation about the ECERS-R
tool and how it relates to the Quality Standards is shown in the chart below:

Personal Care Routines L anguag(--ﬁeasm\ing

Space & Furnishings

mmmmmm' extent to which teachers encourage
communication and use language to
support concept development
PQS Alignment: PQS Alignment:
. ; i e ac
-m | Program Structure |

available in the classroom, the amountof  are appropriately supervising children, time children are kept in whole groups,
time that children can freely accessthese  using appropriate disciplinary strategies, transitions, and provisions for students
learning materials, and the use of prowiding opportunities for chidren to with disabdties
computers/TV talk, and maintaining a positive climate

PQS5 Alignment: PQS Alignment: PQS Alignment:
: " ing? : : el ac

Date of
assessment,
time that
the

evaluator
observed

nepanmeml.f \
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Space and Furnishings Activities
Subscale Score: 3.8 Subscale Score: 4.0

1. Indoorspace 3 19. Fine motor &
2. Furniture for routine care, play and learning 7 200 Art &
3. Furnishings for relaxation and comjfort 3 21, Music/movement 5
4. Room arrangement for play A 22. Blocks 3
5. Space for privacy & 23 Sandfwater &
6. Child-related display 6 24 Dramatic play &
7-  Space for gross-motor play 1 25 Maturejscience A
B.  Gross motor equipment 2 26. Math/number &
27. Use of TV, video, andfor computers 2
28. Promoting acceptance of diversity
Personal Care Routines Score il Interaction
Subscale Score: 2.2 (!-7) B Subscale Score: 6.2
9. Greeting/departing &  29. Supervision of gross motor activities [
10. Meals/snacks 2 30. General supervision of children &
11. Napfrest 2 31. Discipline 7
12. Toileting/diapering 1 32. Staff-child interactions 7
13. Health practices 2 33. Interactions among children 7
14. Safety Practices 2

Language-Reasoning

Your

Subscale Score: 4.8

p rog ram /P 15 Books and pictures

16. Encouraging children to communicate

34. Schedule 2
35. Free play 2

A\g
NYC Avg

| 4

W

NYC Avg
NYC Avg

NYC Avg

NY
[
WY C A

NYC Awg

with NYC 1
|

&
7
S 0 bsca I e 17. Using language to develop reasoning skills 4 36. Group time
) 18. Informal use of language 37. Provisions for children with disabilities
level score¢ = 4
DOE B ]
.
; 1
averages : I II l
o
p R E_ K Oversiiscore  FHEEERL e et Activities Interaction p ::rt:':’. "f :
- &0 8 21 48 &40 [ ¥] 38 L ‘h.
FORALL R . * = 49 45 50 38 Department & &
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Information on:
e How the ECERS-R
is scored
How the

assessment was
conducted

How to read the
report
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How the ECERS-R is scored

Each ECERS-R subscale is comprised of items that are
individually scored on a scale between 1 and 7, with
higher scores indicating higher quality. Subscale and
average scores are calculated by averaging all of the
item scores.

Each item has its own indicators that the assessor looks
for throughout the observation. When scoring, the
assessor starts with the lowest indicators of the
item, and then progresses through the rubric until
one of the indicators is not observed. The scale is
designed so that a higher score cannot be given if the
more basic indicators are not met. This means that if a
program meets the higher-level indicators on the
rubric but has not met the more basic indicators for a
given item, then credit will not be given for the higher-
level provision. This is because the ECERS-R was
designed according to the idea that children will not
fully benefit from the higher-level indicators unless the
basic indicators of the item are also met.*

How the ECERS-R assessments are
conducted

ECERS-R reliable evaluators observe a randomly
chosen classroom of children for at least three hours
and use information from the entire observation to
score each item on the scale. During this time, the
evaluator observes the physical environment as well as
the interactions all staff members have with students.
Although for most items the observed evidence is used
over staff reports about typical practices, for any
indicators that are not observed during an assessment,
a short interview is scheduled with the teacher in order
to gather this information. ECERS-R uses the length of
the program to calculate “substantial portion of the
day” (1/3 of the program day) requirements. Program
time refers to the amount of time that is funded by the
DECE. That is either 6 hours and 20 minutes or 2 hours
and 30 minutes for most programs, with some
variation. Programming that occurs outside of Pre-K
for All hours is not accounted for in the ECERS-R
assessment.

ECERS-R assessments are conducted by Pre-K
Program Evaluators, who undergo a standardized
training facilitated by the authors of the tool. In order
to become a certified assessor, evaluators must
observe and score alongside the master scorers who
rate and determine each evaluator’s reliability.

How to read your ECERS report

At the beginning of the report are recommendations
from the observation that are intended to identify
broader trends in the program that likely impacted
scores for multiple items.

After that, each ECERS-R subscale has its own color-
coded section in the report. When identifying areas
for coaching support, the DECE typically uses items
from three of these subscales as an area of focus:
Language-Reasoning, Activities, and Interactions.
Although it is the overall average that relates to child
outcomes and all of the subscales look at things that
affect children’s experiences, these will appear firstin
the report and evaluators look for an item scoring 5 or
higher to identify as an item of strength. An
explanation of this item of strength appears after the
introductory graph on each of the subscale
introduction page.

The end of the report has an appendix that includes an
expanded schedule outlining what the evaluator saw
on the day of the observation and a chart outlining
how the schedule contributed to scores on time-
related portions of the tool.

For questions regarding the scores
within this report, please contact the
DECE by emailing your questions to
programassessment@schools.nyc.gov

*For more information about the ECERS-R scale and
ECERS-R item requirements, please see the All About
the ECERS-R book, and the ECERS-R spiral bound
scale.
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Recommendations

Recommendations

Based upon the overall subscale scores received during the ECERS-R observation, please note the following recommendations.
I s cored above the NYC average in the subscale(s) of interaction I scored below the NYC
average in the subscale of Space and Fumishings, Personal Care Routines, Language-Reasoning, Activities, and Program
Structure. Site leaders and principals are encouraged to consider specific indicators (indrvidually numbered) under each item
within the Personal Care Routines subscale in conjunction with other data to determine how this can support program goals.

The recommendations below reflect broader trends seen during the observation that may have impacted scores across multiple
items and could be considered for programmatic changes:

- Create opportunities for children to be outdoors on a daily basis. Outdoor play provides fresh air and a space for children to be
active and noisy. Even on colder days, as long as there is not a lot of ice on the playground, an effort should be made to take
children outside. While it is preferred that children can play freely on a playground, on days when the weather is more
challenging, consider taking neighborhood walks or playing group games outside. Clearing snow and dressing children for cold
weather can be a challenge, but the experiences that children gain from being outside enhance their overall learning and

Recommendations o o s i S TAICR,

n
Sectlon - Pay more attention to children as they are toileting to ensure that sanitary procedures (e.g., hand washing) are carried out
and that children are developing good personal care and hygiene skills. In bathrooms with stalls, an adult should be present to
make sure children are safe, supervise hand washing, and make sure that the toilets are flushed If the bathroom is located
outside of the classroom, make sure an adult is always present when children use the bathroom. Younger children need careful
supervision to make sure that they are using the bathroom correctly and safely.

- Consider removing some materials from the block area that are interfering with block play. More complex bleck play, in which
children are weighing and comparing sizes of blocks and experimenting with balance, can take place when there is a protected
area to enable children to focus on their construction. The path to the center chart should not be through the construction
area. Some accessories, such as small people toys, animal sets, and vehicles can enhance block play and are encouraged,
however, materials such as puzzles, too many writing materials, and art supplies (among others) can interfere with block play if
stored in the block area or are brought there during center time. Observe children use materials in the block area, and consider
removing any that pull children's attention away from building, balancing, comparing, and weighing materials.

- Improve handwashing practices. Improper handwashing procedures were observed dunng the assessment and this affected
scoring for one or more items in the report, as previously mentioned. For more information about specific handwashing
equi nts, ph see the handwashing instructional resource on the DECE website.

PRE-K
FORALL




Page 5 Onward: Information for Each
Subscale

Children’s language, literacy, and reasoning skills are supportad throwgh meaningful interactions with staff and peers and
developmentally appropriate resources. Staff should salect materials for children and plan lessens and leaming centars basad on

S U bsca Ie whiat will support each child's [amguage and reasoning development. By encouwraging meaningful dialoguee arcund children’s wse of
. . tha classroom materials throwghout the day, teachers can intentionally develop children's communication, reasoning and prablem-
d escri ptl on solving skills. Specifically, staff may model or scaffold language for reasoning, or use guestioning technigues te ancourage pesr

discussion and complex concept develeprment (POS 8: Engaging Children in Meaningful Activity).

and

connection to 70 - .

the PQS = -
52 o \a 43 0

Item scores '

with citywide

averages - |
) . ging childanto a3 Using language to develop
15 Books and picturas CoTCate raasoning skilk 1B. Informal wse of Anguags
£0 7o 40 40
MY C Averags £.0 5a L1 54
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Page 5 Onward: Item(s) of Strength

Selected Item of Strength: Language - Reasoning

Observed Evidence

Although there is some room for improvement under this subscale, several promising practices were observed. Inthe library area,
there was a wide selection of books categorized and organized by various topics. During free play, staff read books to children
informally. There were communication activities during both free play and group time such as morning meeting. Children were asked
what they have been learning. Children were asked what the 5 senses are and what the weather was like on the day of the

assessment. Questions such as, "What are you making? Can you tell me what color that is?" were heard as well. For these reasons,
this subscale was highlighted as a strength.

PRE-K =
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Page 5 Onward: Items scored below 5

Item number,
name, and
your score

Indicator that
was not met

Information
about the
indicator

What was
observed.
Explains why
credit was not
given

PRE-K
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ECERS-R Indicator of Quality: Children encouraged to talk through or

Item 17: Using language to develop reasoning skills

explain their reasoning when solving problems (Ex. Why they sorted

objects into different groups; in what way are two pictures the same or

different).

Indicator Description

This indicator requires at least two instances of staff encouraging children to explain their thinking about logical concepts when using
materials designed to stimulate reasoning. For example, a staff member might ask a child: why different objects were sorted into
separate groups; why a written number matches a picture of objects; why items balance; why one group of objects is more or less; or
how many there are. By listening to the child's explanation, a staff member can assess his or her understanding of the concept. For
more information about this indicator's requirements, please see the All About the ECERS-R book (p.173).

Observed Evidence

There were no instances of this throughout the observation, although several missed opportunities for these kind of interactions were
observed. During free play, a staff member and a child played with counting bears. A child was heard saying, "There are a lot of red
bears!" The staff member responded, "Yes there are 6 bears!" If the staff member asked, "How do you know there are a lot? How
many do you see?" Credit could have been given. At table toys, a child was playing with pattern blocks. A staff member could have
asked, "How are these two shapes similar/different?" Since there were fewer than two instances of staff encouraging children to
explain their reasoning when solving logical problems, credit could not be given.

nrqb
Departm‘erﬂ S \\
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How the ECERS-R Is scored

e The report contains information about the indicator that was scored
unfavorably

e Thisis so you can understand what happened during the observation and
what the scores are based on

Inadequate Minimal Good Excellent
1 2 3 4 5 6 7

O 1.1 Staff do not talk .1 Staff sometimes talk .1: Staff talk about logical [ 7.1 Staff encourage

about logical relationships out logical relationships or lationships while children children to reason using
conggots play with materials actual events and

O 1.2 Concepts are .

. . : _ experiences

introduced inappropriately 3.2 Some concepts are @ ildren encouraged to
introduced...using words and expfain reasoning when O 7.2 Concepts are
concrete examples solving problems introduced in response to

children’s interests or needs

* This table is an abridged version of item 17 in the ECERS-R scale

K =
FORALL ::!."*‘E



Appendix

Last two pages of report

Classroom Schedule on Day of Observation

C I a SS roo m Below is the schedule observed and reported on the day of the observation. Components marked as "Observed” were seen
and noted by the evaluator while they were in the classroom. Components marked as "Reported” were input based upon

h d I feedback from the teacher interview and the posted classroom schedule.
scheduie on
day of ---_

- 08:15 AM - Upon arrival, children washed hands, signed in, and chose a table toy.
observation

08:38 AM

Arrival Observed

Clean up was announced and when children finished cleaning, they went to

the rug while 2 staff members set up breakfast. On the rug, children did not

Time Related Items

Within the ECERS-R scale, 15 items require specific information about the amount of time materials or activities are available. The table
below contains specific information about when materials were available or activities took place at your site related to time

Items that

L]
h ave tl m e about this is included earlier in the report. Please see that portion of the report for more information.

requirements,
and when

requirements. If an item met the time requirement for an indicator, but did not meet the materials requirement, specific information

Centers/Choice,
3. Furnishings for relaxation 1:40 Yes No

those materials

. Centers/Choice
We re a cce s SI b I e 5. Space for Privacy 1:40 Yes No E:::::E:Z:EZJ
to children

Gross, Motor/, Recess, Gross,
7. Gross Motor Space 0:31 No N{A Motorf, Recess, Gross,

Motor/, Recess

8. Gross Motor Equipment 0:00 No NJA

PRE-K
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Part 2
How to Interpret an
ECERS-R report and use
the Planning Template




Interpreting your ECERS-R report

Read through Celebrate areas of
report strength!

d recommendations

Organize items Choose some next
scored below 5 steps

PQS Connection: Program Quality Improvement

“Leaders collaborate with program staff to reqularly analyze data,
providing the program with an accurate representation of the
program'’s strengths and challenges and ensuring that conclusions
are arrived at systematically and equitably.”

PRE-K g
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Organizing items scored below 5

How to use the planning template:
1. ldentify reasons for the score

2. Organize these items into one of three categories:

e  Short term goal/task
e Medium term goal
e Long-term goal

3. Create next steps

PRE-K g
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Planning Template

s Fordetailed instructions on how to complete this form, please view the ECERS-R 104 webinar, here:
http://schools.nyc.gov/Academics/EarlyChildhood/educators/ProgramAssessments. htm

s First row is completed as an example, only

Using Your ECERS-R Report to Plan Changes ( )
O]

Short-term goal,
ECERS-R|  ECERS-R st s goud
Item Indicator What was observed | not feasible goal Next Steps

EXAMPLE | EXAMPLE EXAMPLE EXAMPLE EXAMPLE

20. Art 5.2 Many and Not enough materials: Short-term e Review activities that are planned in the art center
varied art materials | missing from either the 3-D e Decide what materials to add so that enough varied
accessible fora category or the paint materials are available, without overwhelming children
substantial portion | category with too many options
of the day e Decide if any materials should be removed (are children

using them? Do they support the current theme?)
Take inventory of art center supplies across classrooms

Order materials, or collect recyclable collage materials
from families or local businesses

PRE-K
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ltems scored below 5 — Art

Let's look at the report, keeping the following in mind:

1. Identify reasons for the score.
2. Is this a short-term, mid-term, or not feasible goal?

3. What are some next steps that could be taken?

PRE-K
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ltems scored below 5 — Art
—Score: A

ECERS-R Indicator of Quality: Many and varied art materials accessivie
‘Indicator 5.1

a substantial portion of the day.

Indicator Description

This indicator requires that three to five different art materials from at least four of five categories (drawing, paint, three-

dimensional, collage, and tools) be accessible to the children for at least one-third of the Pre-K for All day. For more information

about this indicator's requirements and examples of materials for each of the five categories, please see the All About the ECERS-R
book (p. 203).

Observed Evidence

The requirement for at least three different art materials was only met in three of the five categories: drawing, collage, and tools. The

paints category had only tempera paint, the three-dimensional category had only play dough, and the collage category only had glue
and various papers. Furthermore, time requirements for this indicator were not met. For more information about this, please see the

appendices at the end of this report.

wr'awing materials observed:
Crayons; Markers; Pencils; Chalk; Chalk boards.

Paint materials observed:

Tempera.

3-Dimensional materials observed:
Play Dough.
ollage materials observed:

Paste | Glue; Various Papers; Feathers.

ools observed:

p Scissors; Play Dough Tools; Stencils. r*=j

FOI"I-\I_I_ Educ;ttaintd \




How the ECERS-R Is scored

Abridged version of item 20, Art in the ECERS-R scale

Inadequate
1
O 1.1 Art activities are

rarely available

O 1.2 Noindividual
expression in activities

Minimal
2 3
3.1 Some art materials
available for at least 47

mi S
3.2 Some individual

expression allowed

Good
4 5

Many and varied art

materials accessible for 1/3 of

day,
5.2 Much individual

expression in use of art
materials

Excellent

7

[17.13D art materials
included monthly

[17.2 Some art activities
related to learning units

[0 7.3 Provisions made for
children to extend projects
over multiple days

N
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ltems scored below 5 — Art

1. Identify reasons for the score.
* Not enough materials: missing from either the 3-D
category or the paint category
 Notenoughtime
2. Is this a short-term, mid-term, or not feasible goal?
e Materials: short-term
e Time: mid-term
3. What are some next steps that could be taken?
e Decide what materials to add
* Decide if any materials should be removed
e Take inventory of art center supplies across classrooms
e Order materials, or collect recyclable collage materials
from families orlocal businesses

PRE-K =
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ltems scored below 5 — Music and
Movement

Item 21: Music/movement Score: ’

ECERS-R Indicator of Quality: Many music materials accessible for

children's use (Ex. Music center with instruments, tape player, dance

props, adaptations made for children with disabilities).

Indicator Description

This indicator requires that enough musical instruments for at least half the children to use at once. It also requires that 4 year-olds be

able to independently access recorded music. For more information about this indicator's requirements, please see the All About the
ECERS-R book (p. 215).

Observed Evidence

There was a bin with various instruments and enough for all the children in the classroom, and also a CD player; however, all of these
materials were located on a high shelf out of reach of children. A staff member was observed using it during music and movement.

Mo other music materials were accessible to children. Although the time requirement was met, since children could not access the
music materials, credit could not be given.

PRE-K "=
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ltems scored below 5 — Music and
Movement

1. Identify reasons for the score.

e "There was a bin with various instruments and enough
for all the children in the classroom, and also a CD
player; however, these were located on a high shelf out
of reach of children.”

2. Is this a short-term, mid-term, or not feasible goal?

e Short-term

3. What are some next steps that could be taken?

e (Create a music center and put materials at a height

accessible to children; or

» Take basket of musical instruments to the gross motor

space

PRE-K
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ltems scored below 5 — Language
Reasoning

Item |7: Using language to develop reasoning skills Score: ’

ECERS-R Indicator of Quality: Children encouraged to talk through or
explain their reasoning when solving problems (Ex. Why they sorted

objects into different groups; in what way are two pictures the same or
different).

Indicator Description

This indicator requires at least two instances of staff encouraging children to explain their thinking about logical concepts when using

materials designed to stimulate reasoning. For example, a staff member might ask a child: why different objects were sorted into

separate groups; why a written number matches a picture of objects; why items balance; why one group of objects is more or less; or
how many there are. By listening to the child's explanation, a staff member can assess his or her understanding of the concept. For

more information about this indicator's requirements, please see the All About the ECERS-R book (p.173).

Observed Evidence

There were no instances of this throughout the abservation, although several missed opportunities for these kind of interactions were

observed. During free play, a staff member and a child played with counting bears. A child was heard saying, "There are a lot of red
bears! The staff member responded, "Yes there are 6 bears!" If the staff member asked, "How do you know there are a lot? How
many do you see?" Credit could have been given. At table toys, a child was playing with pattern blocks. A staff member could have
asked, "How are these two shapes similar/different?” Since there were fewer than two instances of staff encouraging children to

explain their reasoning when solving logical problems, credit could not be given.

/
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ltems scored below 5 — Language
Reasoning

1. ldentify reasons for the score.
e There were noinstances of children being encouraged to talk

through or explain their reasoning when solving problems
2. s this a short-term, mid-term, or not feasible goal?
e Mid-term
3. What are some next steps that could be taken?
e If you're not sure: turn to the All About the ECERS-R book or your
instructional coordinator or social worker for more information
e Review DECE’s Interdisciplinary Units online for sentence starters for
each center
e Observe and look for examples of staff encouraging children to talk

throughout the day
e Adjust or try another strateqgy if that one doesn’t work

PRE-K =
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http://schools.nyc.gov/Academics/EarlyChildhood/educators/prekunits.htm

All time related items

e 11itemsrequire that children have time to play with
materials for at least 1/3 of the day (2 hours, 7 minutes)

 Sometimes there are structural challenges to making this
happen (e.qg., larger school schedule)

e Look atthe appendix to find out more about how time was
actually spent on the day of the assessment

PRE-K g
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Last

page of
report

— All
time

related
items

Time Related lems

Within the ECERS-R scale, 15 items require specific information about the amount of time materials or activities are available. The table

below contains specific information abowt when matenals were available or activities took place at your site related to time

requirements. If an itemn met the time reguirement for an indicator, but did not meet the matenals requirement, specific information
albout this is incleded earfier in the report. Please see that portion of the report for miore information.

3. Furnishings for relaxation

leem

;. Space for Privacy

7. Gross Motor Space

8. Gross Motor Equipment

1t Books and pictures

14. Fine Motor

21, Music and Movement

2z Blocks

23. SandWater

2. Dramatic Play

25 Mature Science

z6. Math/Mumber

34. Schedula

5. Free Play

Amount of Time  Minimal Requirement Higher Lewsd
Observed Met? (materals Reguirement Med®
accessible fior at bease  (materials accessibles for
47 minuces) at least 2 howrs, 7
minuges)
1:40 Yes Ha
1502 Yes Hao
o:31 Mo HIA
o0 Mo KA
1:46 Yeas Ko
203 Yas Ha
1502 Yes HIA
152 Yes Hao
1:40 Yas KA
1:60 Yes o
2:03 Yes Mo
203 Yas Ko
214 Yas Yas
2:03 Yes Ha

Tamves Accessible

Centers/Choice,
Centers/Choice
Centers/Choice,
Centers/Choice

Gross, Motor, Recess, Gross,

Muotor/, Recess, Gross,
Muotor/, Recess

Centers/Choice, Transition,

Centers/Chaice

Arrival, CentersiChoice,
Centers/Choice
Centers/Chaice,
Centers/Chaoice
Centers/Chaice,
Centers/Choice
Centers/Choice,
Centers/Chaice
Centers/Choice,
Centers/Choice
Centers/Choice,
Centers/Chaoice

Arrival, CentersiChoice,
Centers/Choice

Arrival, CentersiChoice,
Centers/Chaice

Arrival, CentersiChoice,
Gross, Motor/, Recess,
Centers/Chaice '
Arrival, CentersiChoice,
Ceanters/Chaice
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Classroom Schedule on Day of Observation

Below is the schedule observed and reported on the day of the observation. Components marked as "Observed” were seen
and noted by the evaluator while they were in the classroom. Components marked as "Reported” were input based upon

Component

Arrival

Breakfast

Transition

Circle/Whole
Group

Centers/Choice

feedback from the teacher interview and the posted classroom schedule.

Observed or

Time Notes

Reported
08:15 AM - Observed Upon arrival, children washed hands, signed in, and chose a table toy.
08:38 AM

Clean up was announced and when children finished cleaning, they went to

the rug while 2 staff members set up breakfast. On the rug, children did not
08:38 AM - Observed have an activity (i.e. read a book, music time, etc.). Instead they spoke with
08:45 AM a staff member who asked questions at times. However this staff stopped

the conversation at times to greet other children and parents upon arrival.

Children took turns washing hands and then sat a table waiting for others

8:45 AM - .. .- .
0845 Observed to finish. Once everyone finished washing hands, they took turns placed
oB:g57 AM . .
food onto their plates. Staff assisted as needed.
08:57 AM - Observed For breakfast, there was cereal, peaches, and milk.
o0g:10 AM
0g:10 AM - ob q Breakfast finished at 9:10 and a staff asked children to go to the rug for
0g:14 AM Serve morning meeting.
09:14 AM - Observed During merning meeting, children sang various songs, reviewed the
09:27 AM calendar, and counted the numbers of the rug.
09:27 AM - Observed Children chose centers.
09:31 AM
All centers were open for children to play from. A staff member did a small
09:31 AM - group activity on the 5 senses with children. During the interview, the staff
Observed . . . .
10:31 AM member reported that children do not have to participate in the small

group if they do not want to.

" » l=
Department &/ &
Education



Meeting higher-level play requirements

1. Identify reasons for the score.

Not enough time for children to play

2. s this a short-term, mid-term, or not feasible goal?

Mid-term

3. What are some next steps that could be taken?

PRE-K

FORALL

Review schedule to determine how time is spent

Look for times when a lot of time is spent on transitions

Discuss and identify strategies for minimizing transitions

Try strategy to see if it works, paying attention to the time that it
takes

Adjust or try another strategy if that one doesn’t work

Look at other times in the day to determine if small transitions could
be eliminated, too.

Review the DECE's Tools of Autonomy document for suggestions

Education


https://c5c6b45f-a-62cb3a1a-s-sites.googlegroups.com/site/prekreadiness/important-documents/ToolsOfAutonomy.pdf?attachauth=ANoY7crc0yKxnfU36KzjonCj1X9KZPl_5d0G9hgWeN4J6rXEYvJRynUHdTetCsislq42itQ4IMjGHFh1Lrl-Zve2-UriJ_vT6wRqpmga8Ec395JbtgupCC2iCmvW2P6Oj-Kaje9kLlgU7wSP5BKfAjRji-oBY_p4H7cxfb_qwOk4ATp6lL3p4EbcIF4NMgLraes-Ep4ZfkXoQDVPxISiFZpwnS118AwY8MbTRSf4Fks4VtGh6JvgISwr8rvtQRgOQCnAvGDwkCud&attredirects=1

ECERS-R Webinar Series

*  Why the DECE uses the ECERS-R tool
*  What the ECERS-R tool measures, broadly
R * What to expect before, during, and after an ECERS-R assessment
*  What resources are available to support you
ECERS-R 105 * This webinar provides a deep dive into the Space and Furnishings subscale
ECERS-R 103 * This webinar provides a deep dive into the Personal Care Routines subscale
e This webinar provides a deep dive into the Language-Reasoning and
ECERS-R 104 Interaction subscales.
ECERS-R 105 e This webinar provides a deep dive into the Activities subscale.
ECERS-R 106 * This webinar provides a deep dive into the Program Structure subscale
* How toread and interpret your ECERS-R report
ECERS-R 107 . SS;AI/Sto use ECERS-R data and recommendations to inform pre-K program

Department 3/ %
Education



Thank youl!

For any further questions to:
programassessment@schools.nyc.qov
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mailto:programassessment@schools.nyc.gov
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